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This Issue:

U

T

he great stories presented here
about the winning schools and
individuals at the VicSRC Recognition
Awards was a little upstaged by the
Victorian Minister’s announcement
that he was issuing a Ministerial Order to restore student
membership of Victorian government School Councils.

This was a highly welcome announcement, following research
and advocacy from students over many years. It restores the situation in
Victoria that existed for about a decade until 1993, when such roles were
common in schools, and training and support was provided for students
by the Department. We heard of at least four schools at that stage where
a student member of the School Council chaired the Principal Selection
Committee. These roles were recognised and supported in the report of
the 1986 Ministerial Working Party on Student Participation.
But this is just the re-start of this story. It will be important to ensure
that students on Councils are elected by students, not just selected by
adults; it is vital that they are provided with support and training for
their roles and that there are opportunities for students - and School
Councils - to learn from each others’ practices. This provides an exciting
opportunity to inﬂuence practices in all government secondary schools;
but the danger looms that such moves could be tokenistic, where there
is compliance without commitment.
Connect will continue to be involved in sharing stories, developing
resources, and documenting good practice in this area.
But, as we noted in last issue, it is important that we see such
initiatives as only one part of the broader picture of student voice,
agency and participation.
So this issue of Connect, as well as pointing out that there is a
vibrant international movement in this area, contains stories that stress
the importance of partnerships and co-planning – in classrooms and
in whole schools. It is also noteworthy that an article from Aotearoa
explores what student voice means in early childhood education. We’re
already planning to include another story with this emphasis, about
curriculum planning and student action in a Prep grade. Next issue!
Connect is still strongly committed to sharing stories about
classroom practice and we repeat here the challenge from last issue:
Choose one (or more) of the following topics, and answer in 500 words
or less (or more!):
1. How do students and teachers make decisions together in your
classroom? About what?
2. How do students plan curriculum approaches with teachers?
This might cover purpose, content, methods of teaching/learning, pace,
assessment, evaluation and so on.
3. How are the relationships between students and teachers addressed in
your classroom?
4. How do students provide feedback to teachers about teaching and
learning? How do teachers accept this feedback? What do they do with it?
5. What learning activities in your classroom provide students with real and
productive roles of value in the school and/or community?
6. Are the ‘teaching intentions’ in your classroom the same as the ‘learning
intentions’? Why?
7. Who is included in and excluded from curriculum negotiation in your
classroom? Whose voices are heard? Whose dominate? Who is silent?
Why?

Next Issue ...
... will be the ﬁnal one for our 38th year. I would love to include your story.
Simply e-mail me (address on the left) - I can help you write the story.

Roger Holdsworth

Next Issue: #228: December 2017

Deadline for material: end of November, 2017
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Students on School Councils, Vic

Students to have a seat
on all Victorian secondary
School Councils

T

he Victorian Minister for Education, The Hon. James Merlino,
announced that, from 2018, election of secondary school students
as voting members of School Councils would be made mandatory in
Victorian Government secondary schools. A new category of ‘student’
member will shortly be established by a Ministerial Order.
The Minister made this announcement at the VicSRC’s annual Recognition
Awards, an event awarding students, teachers, schools, and Student Councils (SRCs
and JSCs) from across the state for best practice in student voice, leadership and
student-led action (see more details on pages 29-35 of this issue).
The Minister said: “This has been an issue that students have
repeatedly raised with me in my time as Minister and I am very proud to
say we will be taking action.
“Young people should have a say in the future direction of their
school. We want our kids to be future leaders in our communities and
developing these skills is a crucial step in making that happen.
“These student members will have full voting rights on the
Council and it is our expectation will play a key role in deciding the
future direction of the school.”
Consultation with students, parents, principals, teachers and
support staﬀ is about to start to ﬁnalise the details of this initiative,
ahead of its rollout in 2018. This consultation will lay the foundation
for the changes and will discuss details for a common sense approach
to what matters may not be appropriate for students to participate in,
such as staﬃng matters.
Students elected to School Councils will get training to help
build their leadership capacity, so they can become better leaders
both at their school and in the broader community.
School Councils play a key role in Victorian government schools,
supporting the principal to provide the best possible education for
students. A School Council’s three main responsibilities are overseeing
their school’s annual budgets, strategic plans and its policies.
They can also be involved in raising funds for school-related
purposes, maintaining school grounds and facilities, reporting
annually to the school community, and representing and taking the
views of the community into account.
The Victorian Student Representative Council (VicSRC)
welcomed the announcement. Current student Executive member,
Mia Sherman, said: “Putting students on School Councils ensures
that their voices hold the value they deserve. As a student, this is a very
exciting moment that my peers and I have been advocating for. This is our
education, and we ought to have a say in it.
October 2017

“We thank the Victorian Government,
particularly the Department of Education,
for recognising our desire to be heard.”
Winner
of
the
Newsboys
Foundation Youth Leadership Award
and former student Executive member,
David Trevorrow, said: “As students we
are thrilled that our long campaign has
been successful.
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“This is a decision that shows welldeserved faith in the students of Victoria
to contribute to high-level decision
making with maturity and conﬁdence.
Students bring unique contemporary
experience of school to School Council
meetings.
“We look forward to working with
School Council presidents, principals
and the education sector to make sure
students have a role in School Council
that is authentic and adds to the
decision-making process.”
Many School Councils already
include students as ‘community’
members, but this has not been
mandatory since 1993. The issue of
School Councils without student
representation has been raised
by delegates at several annual
Congresses of the VicSRC, and was
strongly advocated at the 2015
VicSRC Congress. There, mandatory
student representation on School
Councils was voted for by 180
student delegates as their top
priority for 2015.
The VicSRC then worked with
Deakin University in 2016 to research
student, teacher and principal views
about student representation on
School Councils. A survey conducted
by researchers at Deakin found that,
on average, over 80% of students
and teachers supported the idea of
mandatory student representation
on School Councils, and concluded
that School Councils without student
representation were missing a crucial
element. Further details about this
research process has been reported
in Connect #222: 3-10; #223: 6; and
#226: 24-26. The full Research Report
is available on the VicSRC’s website at:
http://ow.ly/8wkm30fOX51
The VicSRC is looking forward to
working with the Victorian Department of Education and Training in
reviewing the current policies and
procedures that surround student
representation on School Councils,
and ensuring that students, alongside
teacher, parent and community
members, are provided with
appropriate training for their roles.
For more details, contact Nina
Laitala, Executive Oﬃcer of the
VicSRC on eo@vicsrc.org.au
David Trevorrow, member of the 2016-17 VicSRC Executive on ABC-TV Breakfast
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Wagga Wagga Operation Directorate, NSW

It starts with US!
T

he 3rd annual Wagga Wagga Operation Directorate SRC Conference
was held from May 15th to 19th this year. The Directorate covers 83%
of the land mass of NSW; 134 students from areas as widely separated as
Barham, Broken Hill and Cobar in the west, to Wollongong in the north east,
travelled up to 19 hours to attend.

The theme for this years conference
was “It Starts with Us”. It came from the
idea that, if we want to make our schools
better places, then someone has to make
a start – and who better than the student
leaders who attend this conference.
A number of ‘ﬂexi shops’ are
presented at the conference on issues
that are important to school age students.
We, as the leaders of the conference students and teachers - developed many
of them ourselves. These included:
•
Single Parent Families: Developed
and run by Isaac Erbacher and
Ethan Inches, this session delved
into the often-overlooked issues
surrounding students living in
single parent families. Content was
presented around the number of
students aﬀected, the causes, and
how students can be aﬀected at
school. The boys then facilitated a
very mature conversation around
how schools and fellow students
can support those students when
they are in need.
October 2017

•

•

Healthy Relationships: A session
looking into the challenges of
relationships for students at school. Harry
Sanzone and Elecia Parrott updated
this session from one developed the
previous year. This was a very intense
session, especially during the discussion
on unhealthy relationships, and while
there are always adults monitoring the
conversations, Harry and Elecia handled
diﬃcult subjects with a maturity beyond
their years.
Cyber Bullying: Zara Childs and
Emilee Clout constructed this session
from scratch and included quite a lot
of relevant and up-to-date information
on a subject that, according to their
statistics, relates to one in every two
young people. The presentation went
into the legal ramiﬁcations and how
students can combat cyber bullying.
As with most of the sessions, there
was time allocated to discussion,
which centred around the best way
student leadership groups can support
students.

•

LGBTQI: Jye Langley and
Savannah Morris updated
and presented this popular
session that continually
changes from year to year.
The conference provides
a
very
inclusive
and
supportive
environment which
leads
to
open
discussion and really
raised the awareness
levels
of
those
students attending.
This
presentation
along with all those
at the conference
are developed with
extensive
notes
so students can
download these and
present them back at
their own schools.
The ﬁnal day of
the conference was
dedicated to the
sharing of ideas across
the directorate during
the ‘student forum’, where ideas
from each Principal Network
are presented and debated.
School groups then have the
opportunity to action plan an
idea to take back to their school.
On a ﬁnal and personal
note, this was my last of eight
Conferences that I have organised
and run. It has been an amazing
opportunity to work with an
estimated 800 extremely talented
and dedicated student leaders
and I need to thank the students
who served on the conference
organisation teams during those
years: I know I couldn’t have done
it without you.
Murray Walpole
Head Teacher, Positive
Behaviour for Learning
With assistance from the student
organising team
Murray.Walpole@det.nsw.edu.au
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St Catherine’s Primary School, Moorabbin, Vic

Starting a journey
exploring Student Voice
A

workshop about engaging student voice, held at the Catholic
Leadership Centre in Melbourne in late 2016, prompted me to
explore ways in which St Catherine’s Primary School, Moorabbin
could begin to examine student voice as a means to improving student
school experience.
Most evident from the CEM
workshop was that student voice was
well represented and organised in the
secondary sector and less so in the areas
of primary education. We already know
from Hattie’s research (Hattie, 2009) that
teachers who developed strong relations
with their students had a powerful impact
(Teacher-Student Relations = 0.72 ES) on
student learning but we needed to delve
more deeply into the construct of this,
to enhance the learning experience that
would intrinsically engage learners into
this space.
Current research is littered with data
outlining the importance of involving
students. If we examine Hattie’s research
more, he outlines that the visibility of
learning from the students’ perspective
needed to be known by the teachers
(Quality of Teaching = 0.44 ES). This factor
alone enables teachers to have a better
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understanding of what learning looks
and feels like for the students to be in
their class and as such, review their style
to suit. Supporting this, Quaglia and
Corso (2014) explain that students with
a strong sense of student voice are seven
times more likely to be academically
motivated than their peers who do not
have a sense of student voice.
From academia to the classroom,
our journey arose. We queried how best
may we respond to the research in its
everyday application?
We began by following the
‘Students As Researchers’ (SAR)
methodology
(outline
of
this
methodology in Connect 219, June
2016 pages 4-6). Doug Sandiford (CEM
Oﬃcer) delivered this to one of our Year
5/6 classes and I replicated it with the
other class. We designed our four focus
questions to extract evidence from the

Year 5/6 cohort based around our key
concept of improving the student school
experience, this being:
•
What’s good about being at St
Catherine’s Primary School?
•
I learn best when...
•
I ﬁnd it diﬃcult to learn when...
•
What support do I need from my
teachers?

Collecting data
Students began the ﬁrst session through
silently responding to the questions on
note paper. This enabled all students to
voice their thoughts and each person’s
view to heard in the process. No student
was left out and each child had the ability
to respond once or more than once if they
so desired. The only criterion intimated
was that they kept one thought per note
paper, for ease of collation. Extracting what
students thought was a simple exercise,
especially when we allowed each child
to write down their responses and kept it
anonymous. It allowed for the students to
speak their minds without judgement or
having to explain themselves any further,
thus eliminating the perils involved in
whole class discussions.

Connect 227:

Analysing the data
The steps of the SAR methodology
increased in complexity, with the next
stage stepping it up a notch. We needed
to examine the data collected from the
initial questions and collate these into
themes for closer examination. Students
worked collaboratively with Doug and
myself to explore the answers. Through
discussion and review, all responses were
collated under six themes: Challenges,
Feelings, Education, Friends/Family,
Behaviour and Teachers.

Exploring the themes
The ﬁnal stage of thematic analysis proved
to be the most challenging for the Year 5/6
students. On reﬂection, I query whether
it may have been pertinent to include a
further step here, where students were
taught speciﬁc strategies in support
of understanding and executing an
analysis. This may have enabled greater
independence in this task, as we found
students were unsure of how to proceed.
This in itself, however, was an interesting
uncovering to me as an educator. If
students were unable to unlock the
deeper meaning of the questions they
were exploring, how could they action
their thoughts, or in fact express what it
is they required?

October 2017

During this stage, students were
divided into six groups, which explored
the content of one theme. The three
questions posed to the students asked
them to reﬂect, discuss and conclude
on the following questions pertaining
to their data:
•
What did the research tell us? ie
examination of all the student
responses
•
What is important to us? Our
hypothesis ie on exploring the
student responses, what can we
conclude is being said overall?
•
What could be done about this? ie
suggestions for improvement
This process required facilitator
scaﬀolding and guidance. Through
leading questions, students were able
to examine and synthesise the data
to extract the main message in the
development of a hypothesis. It was
not an easy task for the students but
valuable in, and for, itself. It required
the students to look at the overall
picture of the information in front of
them and to collaborate with others.
It certainly tapped into the 4 Cs of
21st century learning: critical thinking,
communication, collaboration and
creativity.

The ﬁnal actions were shared with
the Year 5/6 cohort and their teachers in
anticipation of a delivery of the experience
that the data uncovered. It was a powerful
learning experience for the students and
teachers involved, which led me to think
about a greater scope that encompassed
the voice of the whole school and how
this may make a diﬀerence to the learning
and teaching culture.

Teach the Teacher
Following this, it seemed almost organic
to follow with the VicSRC’s ‘Teach the
Teacher’ – Empower program. This
program aligns with current research as
well as taps into Child Safe Standard 7:
Strategies to promote the participation
and empowerment of children. In this,
the SRC members from Years 3 to 6
participated in a webinar held by Mel
Gaylard (Project Oﬃcer of the Victorian
Student Representative Council [VicSRC])
to explore and understand the process.
We began by creating a survey to
deliver to the whole school F to 6. The
group decided on google forms with
short answers for Years 3 to 6 and an
A4 double sided document with three
options (smiley face, straight face and
sad face) for 10 questions for the junior
school, Foundation to Year 2. The topics
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Sample Questions 3-6 Google Forms School Survey

tapped into themes the group
felt were worthy of exploration
that examined the whole
school learning experience and
engagement. Themes explored
were wellbeing, relationships,
school
culture,
curriculum,
management and facilities.
The Year 3 to 6 SRC members
have explored the data of the
whole school in alignment with
nominated themes and have a date
set with Mel Gaylard to visit. Mel
will work with our Year 3 to 6 SRC
members on data analysis and
delivery to staﬀ at the school. We
are very excited to announce that
our ‘Teach the Teacher’ experience
will be available for everyone as the
ﬁlm crew is due on our doorstep
in November to share our journey
with you all.
Sandra Surace
Year 5/6 Classroom Teacher
Wellbeing Leader & SRC
Coordinator
ssurace@scmoorabbin.catholic.edu.au

Sample Questions K-2 A4 double sided paper School Survey

References
Hattie, John (2009). Visible
Learning. New York, NY: Routledge
Quaglia, R J & Corso, M J (2014).
Student Voice: An Instrument of
Change. California, USA: Corwin
8

Connect 227:

International: Rolleston, New Zealand/Aotearoa

Young children’s participation
A

lthough Connect has focused on the experiences of Australian
primary and secondary students, it reﬂects many of the ideas
underlying a recent research project in New Zealand that four-year-old
children took part in. In response to ideas raised in previous Connect
issues I would like to share a few thoughts about participation that
were shaped by the children in this research project.
Project Overview
A literature review revealed that children
participate in work and are interested in
work. However people know very little
about what children, particularly young
children, know, feel and think about work.
It seems that children’s perspectives are
considered unimportant, and as a result,
young children’s own perspectives about
work are largely hidden. Learning this
spurred me on to do research!
I undertook a two year ethnographic
project exploring young children’s
perspectives of work. Two key ideas
supported the research approach
– children have a right to comment
on what happens in their lives (from
Childhood Studies Theory), and children’s
perspectives are shaped by the contexts
they learn in (from Sociocultural Theory).
It was important to me that this research
was done with children, in contexts they
were familiar with and felt safe in (for
example their Early Childhood Education
- ECE - settings, and homes). I wanted
children to be active participants in the
research, and to do research alongside
me.

I visited two ECE settings over a
two year period. Children participated
through taking photographs of ‘work’
using digital cameras, interviews,
discussions with other children, and
analysis of photographs. It was a long,
careful process underpinned by ethical
considerations to ensure children
wanted to participate of their own
accord, and they knew they could pull
out at any point.
Consent was negotiated in an
ongoing way throughout the research
project – through child/parent
discussions, and signed parental
consent/child assent; through the use
of a consent booklet which visually set
out the process of consent; through
my continued reminders that children
could stop taking part; and through me
learning more about children. In practice
this meant that I could recognise
children’s non-verbal cues more readily.
For instance, I learned that the turn of a
head, the hunching of shoulders, or an
averted gaze, meant children did not
want to participate on some occasions.

Children also learned that it was
important and respectful for them to ask
other people for consent if they wanted
to take photographs of them.

Participation Has
Multiple Forms
Children’s participation in the research
project
was
structured
through
relationships with other children, adults
and environments.
At Nikau, one of the ECE research
settings, Evan (aged four) documented
some of the research process through a
series of photographs. His photographs
reﬂect both the process of research
within a group, and Evan’s peripheral
participation in the group. Figure 1 shows
a playground discussion of research
equipment. Children learned about
using cameras and recording equipment
through practising during the discussion.
As a group we mutually structured
understanding together through asking
questions, and trying out each piece
of equipment. Evan participated in the
process but remained on the edge of
the group as an observer, photographing
the learning taking place and continued
to participate when the group moved
away to other locations. Much later in the
afternoon, Evan continued his interest in
the process of research by photographing
a child learning about using a digital
recorder, as I showed her how the
buttons worked (Figure 2). Although

Figure 1 Figure 2
October 2017
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Evan remained silent, he was an active member of the group, aware and
interested in what unfolded.
Participating in research gave Frankie, a participant at Kowhai (the
second ECE setting) a new way to express ideas. Frankie had diﬃculty
speaking clearly and in full sentences. He found many interactions frustrating
and was sometimes marginalised by other children as a result. Using a
digital camera provided Frankie an alternative means of communication.
He willingly took the camera home, where he photographed diggers
working across from his home (Figure 3). He took a photograph of his
father cooking (Figure 4), and directed his mother to snap a shot of him
and his father preparing food together (Figure 5). Frankie was able to forge
new links between his home and ECE centre by sharing his photographs
from home with other children and teachers. His growing enthusiasm
for research positively aﬀected his relationships with family and others at
Kowhai. His mother approached me too to show me photographs on her
phone of Frankie doing lawn-mowing at home. As Frankie joined in with
other children to undertake research, he learned more about negotiation.
He discussed sharing a camera with others as they worked to develop a
process to ensure everyone had an opportunity to use the camera. He also
spoke more to me about himself and his identity as a worker, with great
passion:
Fi:
Who do you know who does work?
Frankie: My mummy. At Dodd’s.
Fi:
Who else does work?
Frankie: Me!
Fi:
What work do you do?
Frankie: A digger.
Frankie was proud to share knowledge from home, and his role as
a work participant in his family. Through participating in this study, Frankie
was also able to carve out a new identity as a research participant, helping
to overcome some of the negative perspectives others had of him.

Figure 3

Figure 4

Adults Shape
Children’s Participation

Figure 5

Children identiﬁed being included as a worker in some contexts while
excluded in others. Whereas Frankie’s parents endorsed and welcomed
his role as a family worker, Nadia found that her parents did not see her
as a worker. Nadia explained that her parents did all the jobs at home.
For instance, she photographed her mother ironing and her father doing
dishes (Figures 6-7). Nadia clearly wanted to be more involved in work
at home; however, her parents made choices about how and when she
could participate. How work was done in Nadia’s home subtly edged her
out as a participant:
Nadia: Mummy sometimes lets me do vacuuming. Sometimes.
Fi:
Do you like vacuuming?
Nadia: One time she let me do it. But not all the house. Not all of
the parts, only one part, it was the kitchen.
Nadia had a secret ally in her grandmother, who saw Nadia as a capable
worker:
Nadia:
That’s my Daddy.
Fi:
And what’s he doing?
Nadia: Dishes!
Fi:
He’s doing dishes. Does he do them every day? How come
he does them?
Nadia: Because my Mummy and Daddy does it.
Fi:
What about you?
Nadia: No!!! But when I’m with my Nana I do.

Figure 6
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Figure 7
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Children’s Participation Shapes Their
Learning Contexts

Figure 8

Figure 9

Figure 10

Figure 11
October 2017

When children have opportunities to participate, they shape their
learning contexts through their participation. As part of active
participation, their words and actions have a direct impact on others
in those contexts. Chris, from Nikau, commented on a photograph
(Figure 8) he took of Curtis, a new child in his ECE room:, recognising
the importance of encouragement:
Fi:
You’ve got Curtis. Is he doing some work in that
photograph?
Chris:
Yes. He was doing socks.
Fi:
Socks? Was he sorting them out into pairs?
Chris:
(nodding) And he was almost ﬁnished, and he was
almost ﬁnished and then I went to see another one.
Fi:
Great.
Chris:
And I said good work.
Fi:
You said good work?
Chris:
Mm - and he kept doing it.
Fi:
Do you think it helps when you say things like that?
Chris:
Mm - it helps them get it, do it more quicker.
Dom was also able to exert an inﬂuence on choices made by adults.
He negotiated a process of taking photographs at his father’s workplace.
Through this process, Dom structured his father’s participation as he
had to negotiate the agreement of his father and co-workers, a time
for this to happen, and each individual photograph in the context of
the workplace. In combination they provide a fascinating account of
his view of an adults’ workplace as seen in Figures 9-12.
In summary, this discussion has presented a snapshot of
participation that occurred through children taking part in a research
project. It shows that children, even young children, enjoy being
active participants who have a valued impact on their communities.
Participation for children changes depending upon the contexts they
are a part of.
Adults have a direct eﬀect on children’s ability to participate,
however children also shape their environments through their
participation. It is important, therefore, for adults to examine their
perspectives of what children are capable of. If adults believe
children are capable of participation, they are more likely to provide
opportunities for children to participate.
Fi McAlevey
Regional Lecturer
School of Education Studies, The Open Polytechnic
Rolleston, New Zealand/Aotearoa
Fi.McAlevey@openpolytechnic.ac.nz

Figure 12
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International: StudentVoiceUK

England’s ﬁrst student-led union
for secondary school students

I

t’s time to listen. We are a group of secondary school students
representing all nine regions of England. We are working to become
the country’s very ﬁrst student-led union, because we don’t want the
decisions about our education to be made solely by policy makers.
Students are the most important stakeholders in education, and we
have the best understanding of what people our age need. So, we’ve
set up a company.

guide and support us, and we hired a
freelance support worker to take on some
administrative tasks for us.
We have made it clear from the
very beginning that this needs to be a
completely student-led enterprise, so we
call all the shots.

We held our ﬁrst National Conference
in July 2014, and had several hundred
students from across the country come
and take part in workshops (most of
them led by young people), promoting
democracy in schools, participatory
processes and generally all things ‘student
voice’! There, we elected a board of young
people to make all the decisions about
our organisation going forward.
Together, we wrote a grant application
to pay for some initial meetings, and to
put in place the resources we needed
to get moving. We recruited a group of
experienced education experts to help
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Guided by a democratic consultation
at our last conference, we spent a year
campaigning for Personal, Social and
Health Education (PSHE) to be included
on the National Curriculum, and to
enable more young people to have
access to high quality education about
these real issues that directly aﬀect our
lives. We focused these campaigns on a
local level, transforming defunct school
councils into democratic and pro-active
campaign groups, inﬂuencing curriculum
design, and increasing the amount and
quality of PSHE across schools in three
regions of the country. To our delight, the
government passed a new bill making

PSHE a statutory component of the
curriculum, and we are now turning our
attention to other activities.
Most recently, we’ve been
focussing on setting up two regional
hubs, with the long-term vision being
that we’ll have boards of students
meeting regularly across the country,
feeding into our strong national
core, which we’ve spent the past
couple of years building into a stable
administrative governing team. By
focussing our attention locally, we’re
building productive partnerships with
local schools, youth groups, media and

politicians, and this feels like the best
way to build our organisation up.
Finland’s
Upper
Secondary
Students’ Association, founded in 1985,
has 40,000 individual members. France’s
students union, established ten years
later, now has 7000 individual members.
We’ve been going for just three years, and
have so far enlisted over 2000 members,
and we’re growing stronger day by day,
week by week. Who knows where we’ll
be in a couple of years’ time!
For more information about
the
organisation,
contact
us:
danny@studentvoice.co.uk, visit us at
www.studentvoice.co.uk or follow us on
twitter: @StudentVoiceUK

Student Voice Research and Practice facebook group
www.facebook.com/groups/studentvoicepage/

This open facebook group was initially established by
Professor Dana Mitra, and is now supported by the work
of academics, practitioners and students throughout the
world. It provides a valuable community of people working
and interested in the area of ‘Student Voice’ - in Australia,
USA, UK, Italy and elsewhere – as well as access to useful
resources and examples, and up-to-date information
about initiatives. You can easily log on and join the group
at the above address.
October 2017
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International: Phoenix Education Trust, UK

Democratic journeys
C

hairs and tables are set out, the bell rings, and students start to
pile in; there are many new faces to get to know and names to
learn. This is not an ordinary classroom at the start of the school year:
this is a Democratic Journey with the Phoenix Education Trust! The
chairs are arranged in a circle, and we begin with a ‘check-in’ to hear
what brings each participant to the session, what we need from each
other, and what we hope to learn through campaigning to achieve
positive changes in our school.
We are a small charity, based in
London, and we have been working for 17
years to promote Democratic Education:
the idea that children and young people
learn better when they can manage their
own learning, that they should have
choice in how, when and with whom they
learn, and that they should have a say in
how their school functions, just as adults
should have a say in how their country,
work and home functions. ‘Democratic
schools’ like this exist all around the world,
and each one is responsive to the speciﬁc
needs and interests of the community
they serve.
Our organisation was established
by people that were involved in Sands
and Park School, two places in the South
of England where children and young
people are highly autonomous in their
learning, and participate in meetings
where every person has an equal say in
decision-making about the issues that
aﬀect their day-to-day lives.
Another of the most famous
progressive schools is here on our
doorstep: Summerhill. Established in
1921, it boasts that it is “still ahead of its
time”. We’re very proud to bring some of
their innovative ideas and mechanisms
into other settings, to give more children
an opportunity to experience ﬁrst-hand
what it means to be taken seriously, to
have relationships with adults based on
trust, respect and equality.
Back in the classroom at a small rural
state secondary school, we start oﬀ with
some icebreakers to get the group moving
about and out of their comfort zone, then
we break down into smaller groups. The
discussion is focused on ‘conﬁdence’
and ‘communication’. What do we mean
14

by these words? How do students
currently experience ‘communication’
with teachers and peers in the school?
What are some of the characteristics
of teachers that you most get along
with? Some ideas start to emerge...
“communication is two-way... working
together”, “it has to be a connection”, “it
isn’t just talking at people until they take
on your ideas”.
Together we then move on to
thinking about an action plan. How
can we, as a group of students and
staﬀ, have our voices taken seriously
on school issues that are important to
us? We facilitators watch and listen as
the ideas begin to ﬂow, and the young
people discuss how they could inﬂuence
the school’s behaviour policy and how
they could have an election for school
council roles. It is enthralling to see
where the discussions lead to, seeing

the young people think for the ﬁrst time
about how they can inﬂuence change in
their schools, and the staﬀ who are often
so surprised and cheered by the ideas,
initiative and critical thinking displayed
by these brilliant youngsters when given
the chance.
We run these Democratic Journeys
in order to try to bring democracy into
more schools, to ignite or rekindle a spark
in children and adults, to inspire students
to take control of their learning and
inﬂuence the decisions that aﬀect them.
We believe this teaches valuable life skills
such as problem-solving, innovation,
social and emotional intelligence,
independence and free-thinking.

Strategic Review
Recently, we’ve been undertaking a
wide-ranging and thought-provoking
strategic review of our work in schools.
From April to July 2017, we reached out
to our networks through our website
and social media, emails, newsletters and
events. We invited people to participate
in our review through surveys, interviews
and focus-group discussions. We hosted
events and arranged calls with a great
variety of individuals and organisations
in order to ask this question: How can we
bring about real systemic change within
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schools and allow young people more of
a say in their education?
Through it, we learned about and
made contact with lots of new schools
starting up that oﬀer a nurturing learning
environment where children have a real
say in their education. Many of these are
small learning communities, rather than
registered schools, initiated by parents
who want to see something diﬀerent for
their children. We’re excited by this idea of
a ‘tipping point’ that, when more people
are aware of and involved in innovative
alternatives, democratic and self-directed
education will start to become the norm.
We also received a lot of aﬃrmation
for the mission to bring these ideas into
mainstream school settings and making
students aware of their rights, outlined
in the UN Convention of the Rights of
the Child. Perhaps most relevant here is
Article 12: that every child has the right
to say what they think in all matters
aﬀecting them, and to have their views
taken seriously. School councils (as
student councils are known in the UK)
can contribute to more participatory
experiences, but at Phoenix, we also value
the range of other positive outcomes
that arise from democratic mechanisms,
such as a better quality of relationships
between students and staﬀ, and the
freedom for children to follow their own
emerging interests.

Documenting Stories
Finally, many of our supporters voiced
the need for case studies and objective
research to raise awareness and to
gather evidence for the eﬀectiveness of
Democratic Education in attaining its
aims. There are a handful of state schools
in the UK that use extremely innovative
practices, similar to Democratic Education,
to allow their children more ﬂexibility in
their learning. For example, the Wroxham

School in Hertfordshire makes sure
children’s voices are heard in the weekly
circle meetings. At the London Nautical
School, teachers ‘pitch’ their courses
to pupils at the start of each term, and
allow them to choose which ones they
want to take. These are really positive
examples that we would like to celebrate
and tell more people about.
Back at our training session, it’s
nearing the end of our day together,
and the students are presenting their
plans to the senior leadership team
of how they would like to use new
communication approaches in their
school to make positive changes. They
co-agree to introduce student-led
assemblies, to elect several students to
attend regular Senior Leadership Team
meetings and to write a role-description

for governors attending school council
meetings. Every single attendee indicates
that they ‘very much’ enjoyed the session,
that they learned or beneﬁtted from
taking part and that they now feel more
conﬁdent in their communication skills as
a result of the training. The students are
so positive about how the session has
gone: “I learned more today than I do in
a month of normal lessons... it felt real,
learning that’s actually useful to us in our
daily lives.”, “I enjoy developing skills as a
person and this was a fun way of doing
that”.
We leave the school enthused by
the meaningful connections that we
made with students and staﬀ, and with
a real sense of optimism and hope;
maybe we did light that spark and inspire
those students to use their voices! As we
develop our services to take into
account the learnings from our
recent review, we remain utterly
committed to lighting, nurturing
and fanning that spark and
inspiring more young people.
You can read more about our
strategic review on our website:
www.phoenixeducation.co.uk
and speciﬁcally at:
http://ow.ly/r8HY30fjsT8
Sally Hall & Danny Whitehouse
info@phoenixeducation.co.uk
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International: Kentucky, USA

Student Voice in Kentucky

I

t started small and simple. On a cool fall evening in 2012, a
group of high school students in Central Kentucky, USA, brought
together by a paper ﬂyer and a passion for education, met with a
woman with a pitch from a local education organisation in a coﬀee
shop.
At the time, the Prichard Committee
for Academic Excellence, Kentucky’s
premier independent citizens’ education
advocacy organisation, was exploring
ways to include students in its work to
improve Kentucky education. Back then,
we students didn’t know much about
education policy-making or even the
Prichard Committee. But we were drawn
by the idea that students must have a role
to play in the work to make our schools
better. After years of spending 35 hours in
the classroom each week, we felt we had
some ideas to share about what was and
wasn’t working in our schools.
For the ﬁrst time, we had the
opportunity to question and explore
the system in which we had passively
participated for so long. Almost
immediately, and just by word of mouth,
our tiny group of four expanded to
thirteen. Throughout that think-tank year,
we kept asking ourselves and others:
How could we prove that student voice
matters?
We started by attending meetings
and study group sessions of the Prichard

Committee (our parent organisation
dedicated to citizen advocacy around the
education system) and, after observing
the Prichard Committee in action (ie
their board and planning meetings and
study group sessions researching a range
of education issues) we began to take
more initiative. We joined their We Can’t

Wait campaign, partnering with other
advocates, and started speaking at local
rallies about our ﬁrst-hand experiences
with problems caused by inadequate
education funding.
We wrote op-eds about underresourced schools and academic
standards, which were published in the
state’s largest papers. We presented at
policy conferences and joined Prichard
Committee staﬀ in testifying before
the state legislature on the role of
student feedback in bolstering teacher
eﬀectiveness.

Meeting between SVT leadership and Prichard Committee senior staﬀ

Roundtable discussions in rural Owen County High School as part of our College Tripwires research
16
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Post-Secondary Transition
Even while we were lobbying the
legislature, we were doing quieter work,
far out of the spotlight. That year, as
many of us were heading to college, we
began to investigate the post-secondary
transition process. In particular, we wanted
to know why the jump from high school
to college, trade school, or the workforce
was so diﬃcult for so many of our peers.
To answer this question, we turned to
policy experts, fellow students, studies
and statistics, and – of course – our own
experiences.
That project, which we have since
dubbed “College Tripwires” (see our
report at: http://ow.ly/pkQB30frWEB)
and our experience campaigning for
increased student involvement in
school governance, particularly student
representation
on
Superintendent
Screening Committees, led us to realise
that, in order to really integrate students in
education policy, research, and advocacy,
we had to amplify voices of students well
beyond our own.
And there has been no looking
back. Ever since, we’ve been visiting
schools between our own classes and
after school in all pockets of Kentucky,
soliciting the stories from Kentucky’s
hardest-to-reach students to ensure that
they do not go unheard.

Student Voice Audit
A natural outgrowth of this renewed
commitment to listening to students
has been the Student Voice Audit.

Four members of our team testifying in front of legislators from the Joint Interim
Education Committee on behalf of the Powerball Promise campaign
We pioneered a methodology for
leveraging student feedback to
inform school improvement eﬀorts
and, more broadly, schools’ learning
environments (see an example at:
http://ow.ly/4cgW30fvsYP).

Students as Partners
We’ve also expanded our work to include
students in school governance. We
conducted original research on the status
of meaningful student representation
in school decision-making (see
http://ow.ly/GIpj30frWNK), the results
of which we published in our “Students
as Partners” policy report and are
currently conducting workshops around
the state in order to help schools ﬁgure
out how to better integrate student
voice in the way schools are run.

The mass rally we organised on the Capitol steps to support HB 236 to change the law
to allow students on Superintendent Screening Committees
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Ready or Not
And we’ve expanded our college tripwires
research; we will soon publish our ﬁrst
book, Ready or Not, which contains
original data on college readiness, as well
as stories from young people across the
state: the students behind the statistics.
(See page 43 of this issue of Connect.) We
are preparing a report that includes
recommendations like:
•
reconsider our over-reliance on ACT
standardised tests as benchmarks
for college readiness;
•
invest more in college counseling for
the far too many students who don’t
have reliable guidance at home;
•
balance attention on academic
support with mental health support;
too many students from every
socio-economic and academic
background are suﬀering.
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Student Voice Forum
Moved by the power of these ﬁrst-hand accounts, we
began to explore how we could best share them with the
rest of the world. So we created the Student Voice Forum
(http://studentvoiceforum.org), a student-run blog that aims
to enrich education policy discussions by pairing student
stories with statistics.
And even as we’ve mostly moved to more grassroots
work, we have remained on the lookout for opportunities to
work with policy-makers at the grasstops.
In 2016, that approach was embodied by the Powerball
Promise campaign. We formed a coalition to urge the legislature
to restore lottery-funded, need-based scholarships. Its success
hinged on our ability to work with other advocates and lift
up the voices of students who were struggling to make the
next step after high school. The subsequent restoration of 14
million dollars to need-based college scholarships means that
thousands of students are now able to receive extra ﬁnancial
support for continuing their education after high school.
Five years of working to transform Kentucky education
has translated into ﬁve years of showing Kentucky, the country,
and ourselves what is possible when we leverage untapped
student voice in school improvement eﬀorts. We retain many
of our students who graduate college and remain self-selective
and open for membership to any student who contacts us with
interest.
And though we could never have expected what would
unfold after that simple meeting in that coﬀee shop, ﬁve years
in, we now have clear proof that when it comes to ensuring our
education system is the best it can be, student voice matters.
Hiatt Allen and Zachariah Sippy
Hiatt Allen is the Student Voice Team’s Student
Strategy Director and Zachariah Sippy is the Student
Director of Grassroots Initiatives for the Prichard
Committee Student Voice Team. They can be reached at:
StudentVoiceTeam@PrichardCommittee.org
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Some of the team posing in front of the Capitol during a day of
advocating to support the Powerball Promise, our campaign to
ensure that money from the state lottery was invested in need-based
college scholarships as legislators had originally promised

A typical group videoconference screenshot
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International: Viewland High School*, USA

Creating a shared ownership for learning:
New pathways for partnerships between students and educators

S

chool improvement initiatives often embrace phrases that “keep
students at the centre.” However, working with students to
improve schools requires a deeper exploration of how students and
adults can develop partnerships in ways they both ﬁnd meaningful.
This is particularly the case in under-performing urban schools where
administrators and teachers grapple with high poverty rates and
spotty student attendance. Many of these schools strive to improve
educational outcomes for their students by experimenting with
various improvement models designed to lift student achievement or
improve school climate. While students may be at the heart of these
discussions, they are rarely a part of them.
Student participation in school
improvement, often termed “student
voice,” is by no means new. There is a
substantial body of research describing
student voice within schools and revealing
the ways it can aﬀect educational
outcomes, professional eﬃcacy and
school climate (Fielding, 2001; Mullis,
2011; Rudduck & Flutter, 2004). This
research has begun to shape our
understanding of the possible beneﬁts
of student voice programs that aim to
engage students as partners in school
improvement, curriculum, and instruction
(Cook-Sather, 2010; Mitra, 2008). However,
few studies speciﬁcally describe how
student voice can improve instructional
practice. Although there remain many
caveats to the implementation of student
voice initiatives, the omission of students
as key stakeholders in education reform
is receiving increased attention in school
improvement literature (Fullan, 2011;
Scanlon, 2012; Zhao, 2011; Zion, 2009).
The perspectives of teachers and
students at Viewland High School* reveal
how collaborations between adults and
students can improve teaching and
learning as well as school climate.
Viewland High School, an urban
high school in the Paciﬁc Northwest, USA,
held a bad reputation in the community
in that people were choosing not to
send their children there. It typiﬁed the
challenges faced by many urban schools
*

School names and names of individuals
are pseudonyms.
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such as low attendance, signiﬁcant drop
out rates, teacher and administrative
turnover and the coming and going of
various initiatives and policies. However,
several partnerships began to shape
Viewland’s transformation, including a
partnership with a local university and
with the students at Viewland.
At Viewland, students became
instructional partners with the educators. On several occasions I witnessed
these students talking to educators
about academics and their experiences
in school. During these discussions I
noticed something distinct. Educators
in these rooms were intensely engaged.
This was the type of engagement they
desired from their students in their
classrooms. After observing these
sessions I asked the students why,
given their demanding schedules, they
continually took time to participate
in dialogues with educators, often
occurring after school. Each student
had similar answers: “If [teachers] are
going to take the time to ask me about
my opinion, I can take the time to give
it to them. I see it as a respect thing.”
Another replied: “If you want to hear
what we have to say, and you value it,
then you can let other students have
an experience that is the best they can
have.”
These students were members
of the Student Instructional Council.
The Council is a credit bearing course
designed to support and prepare
students to provide instructionally

focused feedback to the teachers at
their school. Knowing the students who
participated on the Council, I knew
that not all of them were successful
academically. Some of these students
continued to struggle at school in
various ways. They were what we might
call “non-traditional” student leaders.
However, despite student classiﬁcation,
this sentiment was universal: “If you are
willing to listen, we are willing to give
our insights and our time to improve
education.” The partnership between
students and educators at Viewland is one
factor that led to the school’s renewal, a
renewal that was evident in not only test
scores, attendance and graduation rates,
but in the way students, teachers, and
administrators talked about their daily
experience of being there together.

A History of Reform at Viewland
Viewland consists of roughly 750
students. It is considered high-poverty
because of its free and reduced lunch
count of 70 percent. In addition to the
large African-American community at the
school, many students speak a language
other than English at home. The largest
groups of recent immigrants are from
Africa, Vietnam, the Philippines, Central
America, China, and Samoa. In 2003, the
school – under a Gates Foundation Grant
– separated into four academies, but
academic improvements did not follow
the reorganisation. In 2007, Viewland
began a partnership with Professor
Walker, an education professor from a
local university, and the school began
to implement instructionally focused
feedback cycles that included students.
In 2008, the school received
additional funds from the district in an
attempt to bolster innovation at the
school where enrolment had dropped
signiﬁcantly under the district’s school
choice plan. In the fall of 2010, the
school opened as an option school
with a Science, Technology, Engineering
and Mathematics (STEM) focus and was
divided into two academies. With this new
designation and the additional money
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received, the school had an instructional
day that was half an hour longer than
other district schools and the teachers
were compensated for the longer
work day.
Additionally, instructional
strategies and curriculum transitioned
to a project-based design. Yet along with
these structural changes, the conscious
inclusion of students in instructional
feedback was inﬂuential.

Ingredients for Change at
Viewland High School
While Viewland held many partnerships
with various community organisations,
the partnership with Professor Walker was
particularly relevant to school renewal.
This partnership helped the school
implement several professional learning
practices including a series of Data-ina-day events, Lesson Studies, Student
Instructional Council visits, and project
vettings. Many of these ongoing cycles
engaged students as regular participants
in providing instructional feedback in
ways teachers found meaningful. Some
of the systems for instructional feedback
at Viewland included:
•
Data-in-a-Day (DIAD) was originally
developed by Northwest Regional
Educational Laboratory as a way
to include students in school
improvement
(NWREL
2008;
Ginsberg, 2001). The DIAD process
was transformed by Professor
Walker in collaboration with school
administration so that it was
speciﬁcally relevant and identiﬁable
to the school staﬀ and students.
DIAD at Viewland unites students,
family members, educators, and
community members as observers
of speciﬁc aspects of instructional
practice. DIAD involved the greatest
number of students and teachers,
thereby providing a window
into instructional practices at the
school. DIAD is designed to provide
information about how teaching
and learning appears on a single
day in several classrooms as well
as to allow non-educators and
educators to listen to each other’s
perspectives.
•
Lesson Study (Lewis, et al., 2006)
is a collaborative process that
includes developing, watching, and
critiquing lessons with involvement
from a small group of peer teachers.
At Viewland teachers began to
include students during each part
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•

•

of the process. Teachers adapted
the process to ﬁt their challenging
schedules by bringing a lesson
in the formative stages to a small
group of colleagues and students,
after which the group watched
the lesson being taught by the
teacher who had proposed it.
They met again at the end of the
day to discuss the lesson and set
instructional goals related to it.
Student Instructional Council is
likely Viewland’s most prominent
form of student voice. Initially
the Council was formed as club
with the purpose of building on
DIAD visits by providing additional
feedback
about
classroom
instruction from a student
perspective. Student Instructional
Council eventually became a
credit-bearing course that was
partly conceived to allow students
to participate without sacriﬁcing
their
classroom
attendance,
attract students’ interest in the
teaching profession but also to
formalise the practice of student
driven instructional feedback.
Students who participated in
Student Instructional Council
studied instructional language and
observation techniques, observed
teachers in their classrooms, and
provided teachers with feedback
in the form of a jointly written
instructional memo.
Project vetting with students
emerged in part from the Student
Instructional Council. Viewland
was oriented toward project-based
learning and teachers typically
vetted project ideas to their peers.
Project vetting with students was
a process Council students and
teachers developed to strengthen
the potential of project-based
lessons. To vet a project, a teacher
brought a proposed curricular
project to a small group of peers
and students, presented the goals
and scope and sequence of the
lesson, and solicited feedback.

Enhancing Teacher-Student
Relationships
When properly prepared, students can
provide teachers with instructional
feedback that educators ﬁnd informative
and beneﬁcial. Yet, teachers tend to
be surprised by students’ ability to do

this. Within this process, teachers began
to see their students in a new light.
Initially teachers expressed a level of
astonishment at the ability of students
to provide feedback about instruction.
One teacher noted: “I was surprised ...
they can be incredibly informative and
provide very good feedback on an adult
level. It surprised me that they have that
capability.” At Viewland, students were
provided an opportunity to provide this
feedback and were given preparation to
do so.
Allowing teachers to work in
collaboration with student observers
during Data-in-a-Day was only one of
the ways that teacher perspectives of
students were changed. As teachers
observed their students in other classes
during Data-in-a-Day, they were able to
see the strengths various students had in
diﬀerent subjects as well as the diﬀerent
ways these students might respond to
other teachers. Allison, a science teacher in
her 13th year, illustrates this phenomena
noting:
It was really powerful to see kids
in other places and amazing
to see how other teachers were
interacting with those same kids
and getting diﬀerent results. I know
that all my students are smart but
I couldn’t see those parts of them
before.
In this way, teacher perspectives
of students were altered to provide an
enhanced amount of respect for the
strengths students displayed in other
classrooms and in their ability to work
in partnership with teachers to identify
and communicate aspects of good
instructional practice.
Students also reported changes
in their perspectives. Many students
indicated a new interest in instructional
practice and in school overall. Several
noticed how and why teachers used
speciﬁc
strategies
indicating
an
appreciation for the thought behind the
lesson construction.
Some students noted a change in
perspective about particular teachers and
in teaching overall. Shawna, a sophomore
commented:
I’ve learned to appreciate teachers
because I learned how hard it
is to be a teacher. You have to
be that coach and that mentor,
and you have to accommodate
everybody’s needs. So I know it’s
Connect 227:

really hard to be a teacher and I
appreciate them for that.
These changes in perspective are
notable in themselves but they are
importantly one of the contributing
factors to a better school climate and
improved teacher-student relationships
at Viewland.
Changing Instructional Practice and
Classroom Behavior
Many of the teachers at Viewland
who participated in adult-student
partnerships reported changes in their
practice or behaviour. These changes
made classrooms more responsive
to their students and contributed to
improved instructional interactions.
Further, teacher participants indicated
a desire to continue instructionally
focused interactions with students or to
increase the amount of student feedback
they received. Bradly, a ﬁrst year teacher
commented:
I deﬁnitely change things up like
how I structure directions or if we
do a lecture, I break it up diﬀerently.
Things like that. So it does aﬀect
my practice directly. And it makes
me think of the bigger picture.
Like, how do I keep getting their
feedback? And then, what am I
going to do with their feedback?
While teachers like Bradly noted
speciﬁc changes in practice, some
teachers discussed the ways collaborating
with students changed the way they
thought about teaching and how they
constructed learning experiences. Amy, a
Maths teacher in her 15th year noted:
It motivated me to grow and give
them more of what they need.
Now I ask myself - Is it meaningful?
Am I doing this because I really
think it’s going to improve their
learning, or am I doing this just
because somebody else did and
I’m just following their lead?
Students took note of these changes
and appreciated them. Latonna, a senior,
recognised that some of the teachers she
had observed and provided feedback to
had begun to do things diﬀerently. She
found satisfaction in these changes as
well as motivation to continue the work.

Teaching and Learning as a
Partnership
Students and teachers at Viewland were
able to note personal changes as well as
instructional shifts. By training students
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to provide instructional feedback to
teachers, Viewland aﬃrms that students
can play a signiﬁcant role in school
improvement. The Academic Dean
commented:
All but a few teachers recognise
the goodness of that kind of
transparency and the goodness
of students taking part. It is
hard to discount the incredible
investment that students have
in their own education. And so
denying them the chance to give
thoughts on what they think
might be going on is hard to
justify.
Other administrators at Viewland
asserted that engaging students as
instructional partners changed how
students viewed school. Students
began to treat school as less of a
“prison” and more of a place where
both teachers and students can
communicate and be responsive to
each other’s expectations of good
educational practice. Teachers began
to acknowledge that their practice
might beneﬁt from formalised student
feedback.
Viewland demonstrates that there
are individual, social, and organisational
beneﬁts resulting from instructionally
focused youth-adult collaborations.
Importantly these beneﬁts extend to the
adults involved and not solely student
participants. As Viewland increased
student engagement, the school also
beneﬁted from increased dual credit
enrolments, higher test scores, and an
increase in on-time graduation rates. As
Jason, a junior, noted:
I have been doing this since I
was a freshmen and a lot has
changed. There is a lot more
student work in the classrooms,
art on the walls, a lot more
collaborations with teachers,
and
better
relationships.
Everything has beneﬁted us in
the classrooms. As a Junior, now
looking back, I have to say it’s an
evolution that’s going on here.
While there may not be a single
silver bullet for school improvement, we
can no longer aﬀord to leave students,
as key stakeholders, out of these
discussions. Viewland illustrates the
ways students can be drivers of reform,
an improvement model from which we
can all learn.
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International: SoundOut, USA

Roles for students throughout
the education system

W

hat are the broadest possible roles for engaging students as in powerful ways. Students can learn
that their opinions are important, and
partners throughout the K-12 education system?

The most important thing when
engaging students in any role in school
is to acknowledge their ﬁrst duty:
Learning. Their learning is paramount to
being meaningfully involved throughout
schools. Learning through meaningful
student involvement should include:
stated learning goals, meaningful action,
and sustained, deep reﬂection.
Following are a several roles students
can have that can transform schools and
education forever.
Students as Facilitators:
Knowledge comes from study, experience,
and reﬂection. Engaging students as
learning guides and facilitators helps
reinforce their commitment to learning
and the subject they are teaching; it
can also engage both young and older
learners in exciting ways.
Students as Researchers:
Identifying issues, surveying interests,
analysing ﬁndings, and developing
projects in response are all powerful
avenues for Student Voice.
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Students as Planners:
Planning includes program design, event
planning, curriculum development,
and hiring staﬀ. Students planning
activities can lend validity, creativity, and
applicability to abstract concepts and
broad outcomes.
Students as Organisers:
Community organising happens when
leaders bring together everyone in
a community in a role that fosters
social change. Students as community
organisers focus on issues that aﬀect
themselves and their communities; they
rally their peers, families, and community
members for action.
Students as Advocates:
When students stand for their beliefs
and understand the impact of their
voices, they can represent their families
and communities with pride, courage,
and ability.
Students as Evaluators:
Assessing and evaluating the eﬀects
of programs, classes, activities, and
projects can promote Student Voice

their experiences are valid indicators of
success.
Students as Experts:
Envisioning roles for students to teach
students is relatively easy; seeing new
roles for students to teach adults is more
challenging. Students specialists bring
expert knowledge about particular
subjects to programs and organisations,
enriching everyone’s ability to be more
eﬀective.
Students as Advisors:
When students advise adults they provide
genuine knowledge, wisdom, and
ideas to each other, adults, schools, and
education agencies, and other locations
and activities that aﬀect them and their
world at large.
Students as Designers:
Students
participate
in
creating
intentional, strategic plans for an array of
activities, including curriculum, building
construction, students and community
programs, and more.
Connect 227:

Students as Teachers:
Facilitating learning for themselves, other
students and educators, other adults in
schools, or adults throughout our schools;
students can be teachers of small and
large groups in all kinds of topics.
Students as Grant-Makers:
Students can identify funding, distribute
grants, evaluate eﬀectiveness, and
conduct other parts of the process
involved in grant-making.
Students as Lobbyists:
Inﬂuencing policy-makers, legislators,
politicians, and the people who work for
them are among the activities for students
as lobbyists.
Students as Trainers:
When they train adults, students, children,
and others, young people can share their
wisdom, ideas, knowledge, attitudes,
actions, and processes in order to guide
programs, nurture organisation and
community cultures, and change the
world.
Students as Politicians:
Running for political oﬃce at the
community, city, county/region, or state

levels, students can be politicians in
a variety of positions. In some places,
they can run for school boards or as
education trustees too.
Students as Recruiters:
Students building excitement, sharing
motivation, or otherwise helping their
peers and other people to get involved,
create change, or make all sorts of
things happen throughout schools and
the entire education system.
Students as Social Entrepreneurs:
When students recognise a social
problem, they can use entrepreneurial
principles to organise, create, and
manage a venture to make schools and
their communities change.
Students as Paid Staﬀ :
When schools hire students, they
can be staﬀ members in schools and
throughout the education system. They
can fulﬁll many roles on this list in paid
positions.
Students as Mentors:
Mentoring is a non-hierarchical relationship between students and adults,
adults and students, or among students

themselves, that helps facilitate learning
and guidance for each participant.
Students as Decision-Makers:
Making rules in classrooms is not the
only way to engage students in decisionmaking. Participating in formal and
informal decision-making, students can
be school board members, education
committee members, and in many
diﬀerent roles throughout schools.
Students as Activity Leaders:
As activity leaders in schools and education
agencies, students can facilitate, teach,
guide, direct, and otherwise lead youth,
adults, and children in a variety of ways.
Students as Policy-Makers:
When they research, plan, write, and
evaluate education rules, regulations,
laws, and other policies, students as
policy-makers can enrich, substantiate,
enliven, and impact the outcomes of
policies and schools in many ways.
These are merely some of the roles.
What others can you think of?
Adam Fletcher
adam@soundout.org

https://soundout.org/roles-for-students-throughout-the-education-system/
Student Voice is a place for students, teachers, and parents to share and reﬂect on the ways in which
young people are being empowered to inﬂuence their own earning.

‘Student Councils and Beyond’

On-Line! FREE!

We’ve almost run out of print copies of the ﬁrst Connect publication: Student Councils
and Beyond (from 2005). And many of the ideas have subsequently been reﬂected in the
Represent! kit from the VicSRC (www.vicsrc.org.au/resources/represent).
So we have made all of Student Councils and Beyond (a compilation of articles and resources
from many earlier issues of Connect) available on-line for FREE. It can be downloaded (as one
document or in sections) as PDFs from the Connect website. Find it at:

www.asprinworld.com/connect
October 2017

23

The Mac.Robertson Girls’ High School, Vic

Teacher-student collaboration:
Entering a new era of learning

T

he Mac.Robertson Girls’High School has always had a strong sense
of tradition and community, which extends far beyond the four
years spent within its halls. However, this is partnered with a constantly
evolving approach to learning. This year, a new book, currently being
written by the student body, seeks to follow this ideology by further
deepening the relationship between students and teachers.
The idea of a project that would
allow the students to express themselves
and voice their concerns regarding their
teachers and pedagogy at Mac.Rob
has been tossed around year after year,
but nothing had been conﬁrmed until
early 2017. In fact, it was at the request
of our principal, Dr. Toni Meath, that this
project came to be. As a strong advocate
for student voice, Dr. Meath wanted this
book to solely “reﬂect the true Mac.Rob.”
Applications were then opened to the
student body, looking for individuals who
were willing to dedicate their time and
energy to the creation of this book.
As expected, the enthusiastic student
body responded en masse, with each
student writing high-quality applications
in hopes of sharing their thoughts and,
ultimately, making a diﬀerence. This
played a key role in the project later on, as
these students were to be responsible for
the creation of the book, placing their own
insights, experiences and interpretations
of the research they collected when
speaking with other students, and putting
it all together.
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A committee of eight dedicated
girls embarked on a tedious, but eyeopening journey to come together
and write what will be Mac.Rob’s very
own “Professional Learning Guide
for 2018.” The committee aimed to
create a collation of facts, stories, and
issues that are important to the Mac.
Rob community, in hopes that it will
ultimately lead to a greater sense of
unity and connection between the
teachers and students. Once published,
it will be made available to the Mac.Rob
community, for both students and staﬀ.
As the “Professional Learning Guide for
2018”, the book’s purpose is to present
the true culture and identity of Mac.Rob
for our teachers, in hopes that they will
be able to better understand the student
body, and see how their work inﬂuences
each of us, both within and external to
the classroom.
As the committee in charge of this
initiative, we ensured that we included
members from all four year levels (9 to
12), each with diﬀerent home and school
lives, experiences, extracurriculars and

opinions. The diversity of the committee
meant we disagreed over book names,
content and the layout of the book.
However, it is also because of this that we
were able to bring a variety of creative
and innovative ideas to the table.
In no way is the book a collation
of thoughts simply from the individuals
within the committee. We knew early
on that the eight of us only represented
a small portion of Mac.Rob, but we
needed all of it. We wanted a book
that encompassed the true essence of
Mac.Rob; thus, we could not aﬀord to
deny anyone the opportunity to voice
themselves – whether that be their
stories, experiences or opinions.
Hence, in order to truly represent
the entire student cohort of Mac.Rob, we
opened up our doors for student voice to
be heard.
As a team, we collected data, student
opinions and stories through the use of
surveys, and numerous open forums and
interviews. We then had students from
our SRC Network volunteer to help us
categorise and collate all the qualitative
and quantitative data collected.
We then divided our team into
two, with each group focusing on the
two main chapters of this book: (1) Well
Being and (2) Curriculum. In addition, we
also appointed an illustrator to design
characters that represented the students

Connect 227:

of Mac.Rob, hoping to have a visual
representation of us, as well as introduce
a creative element into the book.
Currently, this book is still being
written and, as a committee, each
individual is responsible for a subchapter
within Well Being or Curriculum. In
this book, we address the day-to-day
experiences of students at school whilst
exploring various aspects of Mac.Rob’s
culture and learning.
Our school is often commended
for its academic performance: the result
of the collective eﬀorts of our students,
teachers, committees and principals.
However, this can come at a price, with
our students often feeling pressured
and concerned about their marks. As a
committee, we chose to explore how
teachers play a crucial role in the wellbeing of a student. Our school is full to
the brim with students who love learning.
The environment is both unique and
challenging and therefore the teaching
methods within should reﬂect that.
Woven in between the statements given
by our students, we aimed to allow readers
to truly connect with the struggles and
experiences of Mac.Robians, but we also
hoped to present eﬀective and realistic
suggestions as to how to better cater for
the learning styles of students at Mac.Rob.
Hence, our book includes discussions
ranging from how to tackle awkward
classroom silences to student recounts
of standout moments with their teachers.
Student-teacher
communication,
learning beyond an A and a multitude of
October 2017

other information regarding pedagogy
is also included in the book. We
question whether students are really
learning when they are at school: is it all
about content knowledge? Or are they
broadening their skill-set to be better
equipped for the future. Furthermore,
this book includes suggestions from
students regarding how teachers may
be able set up the physical classroom
to create the foundations of a warm and
comforting learning environment, as
well as what students think makes the
ideal classroom ambience.
All in all, this book is a collection
and presentation of Mac.Rob as a
whole, and we hope that it will help our
teachers gain a deeper understanding
of who we are, and how they have
inﬂuenced us as students within the
classroom, and how they have been
able to prepare us for the future.

Committee members: Left to Right: Shanali
Fernando, Devshi Janakantha, Michelle Li,
Shabrea Teo, Kalkhi Jeyaprakash, Senna Steen

It was undeniably, a long process to
produce a product that not only satisﬁed
all the aspects and expectations of the
committee but also those of the school
community. We envisioned a book that
was engaging, interesting and insightful
for teachers; thanks to everyone involved
in the initiative, this book has become a
reality.
Committee Members have been:
Year 9: Devshi Janakantha, Tina
Dong; Year 10: Senna Steen, Shenali
Fernando; Year 11: Clare Joseph, Kalkhi
Jeyaprakash, Michelle Li, Shabrea Teo;
Year 12: Nandini Shah.
Collaborative writers: Shabrea Teo,
Senna Steen, Kalkhi Jeyaprakash,
Clare Joseph, Amy Zhong
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Sunshine College, Vic

Teach the Teacher
at a multi-campus college

F

or those not in the know, Teach the Teacher is a student-led
professional learning program for teachers, which enables students
to address issues aﬀecting them at school. Students are already experts
in being students (of course!) and in knowing what it is they need, to
have a positive and productive school experience.
My role as project oﬃcer at the
VicSRC is to facilitate sessions that enable
students to harness this invaluable
knowledge and understanding and share
it with their teachers. The focus of these
sessions is many and varied, but positive
change is always the desired outcome.
This was obviously the guiding motivation for Sunshine College in Melbourne’s
western suburbs - a college across four
campuses - to take on the program.
In early June this year, interested
student representatives from across all four
campuses came together to hear more
about Teach the Teacher. They discussed
their own school experiences and
considered the best ways to hear from their
peers about the issues aﬀecting them all.
By the time I returned in late July,
most students had acquired some excellent
data through surveying and listening to
their fellow students. One campus had
encountered some challenges in this
but didn’t let this aﬀect their workshop
experience or their desire to get this data at
a later date – which they were able to do.
Despite the challenges presented
by the numbers (with all four campuses
represented!) the students were keen to hear
about each others’ experiences. In evaluating
the workshop, one student wrote: “I valued
the discussion about the topics each group
chose the most because there were lots of
ideas from a wide range of students.”
Interestingly,
student-teacher
relationships emerged from the data for
two of the campuses, and learning and
teaching styles emerged for the other two.
They interrogated this data and were keen
to discuss not only what it revealed but the
ways in which it was limited. They thought
about the best ways to discuss these issues
with their teachers and were excited to
think of creative ways to do this.
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Angelique, one of the students
from the senior campus, also writes here
about her roles and responses to the
training and the PD session.
I was impressed with how motivated
they were to make sure the professional
development (PD) session they provided for
their teachers was a meaningful one. There
were some great discussions around how
to talk to teachers about ‘sensitive’ issues like
favouritism and repetitive teaching styles. I
left feeling conﬁdent that the students of
Sunshine had things to say and that their
representatives had their back!

Next Steps
When I returned for the ‘Next Steps’ workshop,
to discuss how the PD session had gone and
to plan for action, the news was good!
Students fed back that the
experience had been an overwhelmingly
positive one and cited the following as
highlights: ‘feeling like equals with our
teachers’, ‘feeling like we had a voice’, and

‘feeling proud’. They also commented that
they were particularly proud of: ‘the way we
led discussions’, ‘the way the session ﬂowed’,
and ‘the sense of teamwork on the day’.
Most students were able to share
what had been discussed on the day,
which was either recalled or drawn from
written responses collected from teachers
on the day. From this, a discussion for
action emerged for each campus.
Senior Campus discussed the
potential to create a campaign addressing
the stigma around accessing support when
feeling stress. In their discussions about
student-teacher relationships, the idea that
students didn’t always feel like they could
talk about their experiences of stress had
emerged. They decided that a campaign
could be a productive way to educate
students and teachers about this issue.
North Campus students were keen
to develop a program of professional
development sessions for teachers, led by
volunteer teachers, to highlight new ways
and strategies to engage students.
West Campus had a similar idea, with
students as experts in ‘visual learning’ techniques. They hoped to run their own sessions
for teachers, presenting them with new ways
to teach topics with a more visual focus.
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Ardeer Campus students
hoped to create a resource for
teachers to encourage them to be
more inclusive in the classroom.
They proposed a ‘5 top tips’ guide
that would include, for example,
reminders to call on diﬀerent
people to answer questions.
The students at Sunshine did
a fantastic job and I’ll watch with
interest as they take action over
the following year. A big thanks to
Oliver Lovell – a committed and
passionate teacher who initiated
contact and who worked at length
with the students, particularly
at his own campus, to provide
guidance and motivation.
I’ll leave you with just some
of the glowing feedback from
the Sunshine College principal,
sent to Oliver after the PDs:
“The
College
SEWB
[Student Engagement and
Wellbeing] team met tonight
and all campus reps raved
about how good the studentrun PD was last night ... Reports
of very emotional teachers close
to tears watching their students
deliver to staﬀ ... A total success
across all campuses and a credit
to you ... Thank you ...”
Amazing work Sunshine
College!
Melanie Gaylard
Teach the Teacher Project Oﬃcer
VicSRC
projects@vicsrc.org.au
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“An Absolute Blast!”

T

his year, Sunshine College was more than happy to take part in
the VicSRC’s Teach the Teacher Program for the ﬁrst time. We were
stoked to ﬁnd out about the program through communications with the
VicSRC and our very own SRC Coordinator, Oliver Lovell.
We had multiple workshops to
help prepare us for the journey ahead.
These workshops were helped by Pinchy
and Mel, VicSRC staﬀ members, who
incorporated multiple fun ice-breakers
and lots of helpful tools to prep us for the
Professional Development for teachers
that we would lead.
The ﬁrst workshop was in June,
where Pinchy held an Introductory
Session for students, explaining what
the VicSRC is, what the Teach the
Teacher Program is, and why it is being
implemented at Sunshine College. In the
session, Pinchy also included information
on ways to collect data, which ultimately
helped us conduct surveys to send out
to each student about relevant issues for
Sunshine!
Our Professional Development
sessions were to be divided up, due to
Sunshine College having four campuses
(Ardeer, North, West and Senior Campus),
so each campus went its separate way,
and students conducted surveys and
gathered information to help us for
our next program workshop. Because
of the split campuses, students from
each campus decided to base their own

workshops on the issues that came up in
each campus. We worked together to plan
our ways to showcase our ideas to the
teachers, despite having diﬀerent ideas for
action.
Sunshine College then had two
school-wide workshops facilitated by Mel
from the VicSRC staﬀ. These workshops
took place late in July, a week apart, for
two hours. In each session we analysed
the data (despite some of us not having
any data!) and based our whole Teach the
Teacher Program around what we had
collected. Unfortunately, at the Senior
Campus SRC, we were not able to gain
access to the Attitudes to School Survey
as it was considered conﬁdential (which
is totally understandable). Without access
to data, or the permission to collect data,
we worried that we were not able to
conduct as successful a Teach the Teacher
Program as we’d hoped, about the issues
and concerns that are relevant within our
school! But we were ﬁnally able to get our
hands on a selected area of the Attitudes
to School Survey and it was more than
enough. All the information given to us
was very relevant and helpful to conduct
our session for the teachers!
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As representatives of the Senior
Campus SRC, we held multiple practice
PD sessions with a few willing teachers.
We practised as if we were doing it on
the actual day; the volunteer teachers
were able to give us constructive
criticism, which indeed helped us! This
was one of my favourite parts of the
workshop. They also included a few
jokes; overall it was amazing!
But I think the most amazing
yet nervous part was the actual PD
session itself! My role was shared with
a peer, Hasnain Musharib. Together
we discussed the data we had and the
statistical aspect of our power point.
We analysed both surveys and data
and collected the most important
information to reveal to the teachers.
Although I was very scared to present
our section (especially because I am an
almost perfectionist) Hasnain reassured
me that we would be ﬁne!
The real PD session occurred
in our school library and it was so
nerve wracking I had butterﬂies in my
stomach. I did not expect so many
teachers to attend! I honestly thought
the teachers wouldn’t show up!
Our PD session was based around
‘student stress’ and ‘student teacher
relationships’. Our idea for action was to
design a campaign that addresses the
stigma around accessing counselling
for stress and also to develop stronger
and more stable student-teacher
relationships. During our PD session, we
assigned certain time for presentations,

group tasks, ice-breakers and group
sharing.
When we ﬁnished our discussion,
I decided to join one of the teachers’
tables to hear their discussions and also
to hear their perspective on the issues
we presented to them. Many of the
teachers brought up very relevant issues:
communication with students, the
willingness of students, the attitude of
students, and also how reliable a student
is. One of the teachers announced that
they felt as if students don’t give enough
respect, which made them feel as if they
could not talk to the students.
Many important and useful
statements were given to us, and it was
deﬁnitely an eye opener. Coming from a
student, it was good to hear the teachers
open up to us and start to build their
trust. It opened my eyes to see things
from the teachers’ perspective, instead
of always being about the students.
Don’t get me wrong: I am all for
student voice, but hearing the teachers
speak out in such conﬁdence you really
begin to think: “Wow, maybe I should put
myself in their shoes?” This sounds clichéd
but it was very true.
Overall, the PD session was an
absolute blast! Students from the SRC
and teachers worked cooperatively to
solve our issues.
To
end
our
Professional
Development, we conducted a survey
to suggest feedback and took a group
photo including both teachers and
students.

The feedback from the event was
a blast too! Almost all the teachers
ﬁlled in the feedback forms and all the
feedback was amazing! One teacher
did criticise us on spelling – maybe an
English teacher?
The Teach the Teacher Program
was deﬁnitely helpful for both my
school and my SRC. From a student
perspective, it has started to build
the foundation of better student and
teacher relationships, which was our
goal!
We later had a ﬁnal workshop
to reﬂect on what happened in the
Professional Development session,
and how each individual felt after
sharing ideas for action about our issue.
Based on our experience with the Teach
the Teacher Program, I would strongly
recommend it to any school that is not
already implementing it! All the hard
eﬀort and many meetings all paid oﬀ.
It improved the relationships between
students and teachers – which was our
ultimate goal from the beginning!
I would like to personally thank
the VicSRC and all those who have
helped alongside students to make the
Teach the Teacher Program happen.
Without your hard work, other schools
wouldn’t have had the opportunity
to do amazing work like this! It was
such a success to have implemented
the Teach the Teacher Program at
Sunshine College!
Angelique Corke-Cox
Year 11, Sunshine Secondary College
Senior Campus

Connect on facebook

C

onnect has a presence on facebook. Find us at:
http://ow.ly/L6UvW

We’ve been posting some news and links there since June 2013, to
complement and extend what you see in the on-line version of Connect.
It would be great if you could go there and ‘like’ us, and also watch there
for news of each Connect’s availability on-line - for FREE.

All about Student Action Teams, including some hyper-linked mini-case studies, at:

www.asprinworld.com/student_action_teams
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VicSRC 2017

Recognition Awards

T

he 7th annual VicSRC Recognition Awards on October 11th,
celebrated best practice in student voice, leadership and studentled action in Victoria.
Student voice is a key part of Victoria’s
Education State agenda: the in-depth
understanding that students provide
helps schools develop tailored solutions
to meet their needs in an education
system that produces excellence and
reduces the impact of disadvantage.
When schools value student voice,
students feel accepted within the
learning environment and their school.
Student participation in decision-making
must play a central role in education
because it is a human right, because it
assists individuals’ learning and growth,
and because it informs and supports
improvement in education for all.

Genuine
engagement
with
student voice empowers students to
take ownership of their own learning
and to identify and implement solutions
to issues they face.
The VicSRC Recognition Awards
celebrate the very best examples of this
work from around Victoria.
These Awards were presented to
students, teachers, schools and Student
Councils by the Minister of Education.
Award sponsors – the Department
of Education and Training, Pearson
Australia and the Newsboys Foundation
– joined with the VicSRC in this event.
The VicSRC hopes that this work
doesn’t stop here. The goal is for these
examples of best practice to be adopted
by other schools around the state so that
the power of student voice continues to
spread.
Aayushi Khillan and Alyssa Lai
VicSRC Executive, Award MCs

October 2017
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For the Now:

Student keynote address

W

e would like to acknowledge the traditional custodians of the land
on which we gather, the Wurundjeri people of the Kulin Nation,
and pay our respects to their elders, past, present and future.
It is such an honour to be here
with everyone tonight, the Honourable
Minister Merlino, our supporters, likeminded organisations, Department of
Education representatives, principals,
teachers ... and students such as ourselves.
We all gather here in celebration of our
emerging young leaders: our student
changemakers. And those who have
helped these young people facilitate their
paths, by establishing the leadership that
will not only beneﬁt us for the future but
for the now.
Within the lives of young people,
particularly those in high school, there
is a deep emphasis upon our futures. We
are made to focus on our dream jobs, our
dream life courses, a dream society. We
see these hopes as future aspirations,
almost completely intangible with youth.
We are constantly told that if we work
hard and conform to the system of the
past, we will one day be in the position of
privilege, ﬁnally able to pursue what it is
we have wished to accomplish. We’re told
that our generation has the capacity to
achieve greats things - in the future.
But why do we have to wait?

Impatient or Naïve?
Wanting to take initiative and spark
change seems to cause many of those
in power to view us young people as
impatient or naïve.
But why is this an issue?
To be impatient to see the world
made better hardly seems to be a fault.
And really, how is being naïve a problem?
If anything, the fact that we are not letting
the ideas of the past limit our futures, is
wonderful. It should be celebrated that
we are prepared to dream big and strive
for better.
Our dreams and our impatience and
our naïvety are wonderful; they’re what
enables us to bring forward so many big
ideas.
But we needn’t settle for just coming
up with ideas.
This constant pressure associated
with the focus on our futures is restricting
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our ambition and decreasing our
capacity to make these changes now,
and is limiting our capacity to dream.
By focusing more on the change we
can make now, we will begin to feel as
though we are capable of power in the
present.
There should still be a degree of
emphasis on our futures, as we need
to gain the skills necessary for a career
in practical terms, but there should be
less emphasis on the idea that, once
we reach a certain age, our voices are
suddenly ampliﬁed. In thinking about
our futures, we shouldn’t lose sight of
the signiﬁcance of our voices now.
Why is it that the people that are
directly experiencing education are
the ones often granted the least input?
The people who know what needs to
change, and the ones who would most
beneﬁt from these changes. Sadly, in
so many educational institutions, we
are encouraged to speak up, yet if we
suggest anything that deviates from
the current system, our voices are not
allowed the volume they rightfully hold
justice to.
But rather than accepting our
lack of voice, we need to take the
opportunity to ﬁght for one. If we
make our voices loud enough, they will
eventually be heard. The solution is not
to simply complain about what we do
not have, for that only highlights our
supposed immaturity. The solution is to
bring forward ideas, and show that we
can bring about the change we want to
see in the world.
Rather than endlessly focusing on
our futures, we need to realise that we
have the opportunity and the abilities to
make change now.
We are not the changemakers of
tomorrow; we are the changemakers
of today.
We need no bounds in the change
we are capable of. Young people can
do anything, and be anything. Not in
ten years, not in one, but now. Our
capabilities are endless when we’re

supplied with the right education and
support. It’s important not to base one
generation on a typical stereotype,
especially when speaking of teenagers.
It is when one departs from the arbitrary
idea that capability comes with age, that
one can then come to see all that we can
do and be.

These Awards
These awards are about celebrating
those who have taken initiative, those
who have given themselves and others
a voice; those who have departed from
conformity, stuck their head out and
taken a risk, knowing that their ideas won’t
necessarily be well received, or make
an immediate diﬀerence that they will
directly beneﬁt from. Every single one of
these people deserves to be recognised.
And to all of you in this room, you deserve
to be recognised, as we see that you are
a part of this change, with the ability to
inﬂuence education.
Our dream is that, in ten years time,
these awards won’t be necessary, as it will
have become the norm for young people
to lead, and to spark change. We don’t
just dream of this; we see a future where
young people’s voices are held in equal
regard. We thank every single one of you
for being a part of this integral chapter
of change, and hope that you will all
continue to support, not only the young
people in this room, but young people
everywhere.
Mia Sherman and Wren Gillett
VicSRC Executive
Connect 227:

Department of Education and Training Group Action Award
This award recognises a group of students or collective that has demonstrated action or
advocacy on an issue in school or the local community.
The other ﬁnalists were:
Mount Waverley
merald Secondary College in the eastern suburbs of Melbourne Secondary College

WINNER:
PRIDE Inclusion Project: Emerald Secondary College

E

won the Group Action Award for their innovative student-led Since 2015, Mount Waverley’s Teach
actions to increase understanding of the diversity that exists within the Teacher team has worked tirelessly
to empower and amplify student voice
their school and community.
Students at the College are dedicated to advocating for greater awareness
within the wider community about social inclusion and acceptance of human
diversity. They have developed a number of staged strategies to respond to this
including community information nights inviting outside agencies to speak, Diversity
Week activities, wheelchair basketball, blind soccer, deaf disco, and an LGBTIQ 40
hour Diversity Challenge. They wrote and published a song with the support of the
students from Furlong Park School for the Deaf and raised over $10,000 to build an all
access car park and outdoor classroom/amphitheater.
With the $1,800 prize money, Emerald Secondary College plan to create a
sensory garden to continue to promote inclusion and acceptance at their school.
A member of the Emerald Secondary College student team said: “Currently,
there is a serious issue regarding the lack of acceptance of what society perceives as
diﬀerent. Can you deﬁne normal? We are ﬁghting to change this, because we want to
see a community where everyone is included and accepted for who they are without
labels and stigma that leads to bullying.
“Research in our school has shown that our diﬀerences cause fear of the
unknown and this leads to isolation, bullying and stigma. We have developed ways
to raise awareness, educate our peers and parents and create a landscape garden,
a space where we can meet, gather and relax in as well as a sensory space for our
whole community.”
VicSRC Executive Oﬃcer, Nina Laitala, said: “Students are positioned in these
nominations as partners in education; they are taking action to investigate important
issues and initiate change. As the peak body representing students in Victoria, we are
thrilled to celebrate best practice in student voice, student-led action and student
participation.”

at their school. After ﬁve student-led
Professional Development sessions,
many other conferences and countless
meetings, students have introduced
the Feedback Proforma, revised and
enhanced it, developed conversations
on growth mindset, and paved a way
for programs like Mount Matters,
which places an emphasis on cohort
connectivity, ensuring that the discussion
is a cycle. They aim to continue to gain
insight, encourage ideas and take action.

Moomba Park Primary
School Junior School
Council (JSC)
Made up of students from Grades 3 to 6,
the JSC allows students in Moomba Park
Primary School to have a voice in things
happening around the school. The JSC has
created basketball and AFL games played
at lunch and snacks on Wednesdays and
Fridays. They have also held fundraisers to
raise money for many charities, such as
the Make a Wish Foundation.
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Pearson Australia Teacher of the Year Award
This award recognises a teacher who has supported an SRC or school leadership program to
expand its eﬀectiveness and inﬂuence.
WINNER:
Melanie Mitchell
Yarram Secondary College
arram Secondary College (YSC) school teacher Melanie Mitchell’s
unwavering support for student voice was recognised by the
Pearson Australia Teacher of the Year Award.

Y

A Wellbeing Coordinator at YSC in South East Gippsland, Melanie received the Award
for her continued support of the school’s SRC to expand its eﬀectiveness and inﬂuence. As
part of her role at YSC, Melanie has facilitated the school’s SRC for the past seven years.
In nominating her, students at the College said: “Melanie Mitchell’s work with Yarram
Secondary College’s SRC and her passion towards student voice and student representation
has allowed the school’s students to have a voice, which is loud, proud, and a main consult
in key areas of their education.
“Through Mel’s tireless work, the students at Yarram went from having a voice which felt
silent, only seemingly capable of casual days, to having a real impact on key areas within YSC.
This included curriculum, classroom management (via the generation of matrix documents),
extra-curriculum (Mel being a major supporter of the student campaign to revive the school
productions in 2013) and student-teacher relationship (through involvement with the Teach
the Teacher program).”
Melanie said: “It’s amazing to see how student voice has grown within schools in recent
years and, from a wellbeing perspective, the beneﬁts this has had on, not only our school
culture, but individual students is amazing.
“I’m a big believer that SRCs and other student voice groups help build a sense of
belonging, pride and purpose in individuals. For some students, these places are the only
avenue for their voices to be heard. What we know is that having a strong sense of belonging
and purpose directly impacts our mental wellbeing. To know that opportunities are provided
to students to be active contributors, signiﬁcantly enhances their state of mental health and
life outcomes. Because of this, I ﬁnd this to be the most rewarding part of my job.”
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The other ﬁnalists were:
Anna Gage
Brauer College, Warrnambool
Anna’s passion is evident in her many
co-curricular activities with students
including the SRC. She has been
involved in the SRC at Brauer College in
Warrnambool for about 10 years and has
been instrumental in the introduction of
the Teach the Teacher program within
the College, ensuring it has become an
annual event.

Liam Doyle
Portland Secondary College
Liam has taught at Portland Secondary
College for 21 years, was the Year 8 Level
Manager for 15 years and has been the
director of student voice and leadership
for the past four years. Liam has had the
opportunity to work with a wide range
of students and is continually impressed
by the energy and passion they have to
make their school a better place.

Connect 227:

Newsboys Foundation Youth Leadership Award
This award recognises a Year 12 student who has provided exceptional leadership within their
school and community.
WINNER:
David Trevorrow
Braybrook Secondary College
avid Trevorrow, a Year 12 student from Braybrook College in
Melbourne’s western suburbs has won the 2017 Newsboys
Foundation Youth Leadership Award.

D

David cares deeply for student voice, children’s rights, privacy and the
environment. He is a SRC member at Braybrook College, where he has worked
tirelessly with the school community and introduced innovative reforms including
a Student Voice Platform and SRC Charter to enhance student voice. David is also
a member of the Oﬃce of the Victorian Information Commissioner’s Youth Advisory
Group.
David is a passionate advocate for student voice and believes that students have
the right to be meaningfully heard at school and within the community. He believes
that there are four keys ways to encourage and enable student voice:
1. Direct advocacy to decision-makers on behalf of students;
2. Capacity building and training to better equip students to organise and advocate;
3. Listening and being approachable for teachers and students, especially younger ones;
4. Sharing success and aspirational goals with others to inspire and motivate.
With the $3,000 prize money, David plans to establish his own leadership
training program for Year 8 students that would increase the skills and abilities of
younger students in areas such as facilitation, negotiation and organising events and
programs; while simultaneously building their aspirations and self-conﬁdence to
drive change and social justice in their school and community as a collective.
David said: “I believe that social justice across a range of areas is best achieved
through inter-generational and democratic communication in which young
individuals build agency to make a diﬀerence for their futures and those of their
communities.
“Students used to tell me the SRC was ‘useless’ and ‘never able to make any
changes’ so they ‘gave up on it’. Now, with key outcomes like the creation of the
Student Voice Platform, students on School Council, and seeing their requests
become real changes, I hear students, who felt voiceless, say ‘I never thought it was
possible, but now it’s happening’.”
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The other ﬁnalists were:
Bryce Pace
Brauer College, Warrnambool
Bryce Pace is an up and coming advocate
for acceptance and inclusion. He was
diagnosed with autism at the age of
nine but broke his silence mid 2016 and
dedicated his time to changing the stigma
that surrounds the autism spectrum. As a
young advocate, Bryce has been invited
to speak and write on behalf of autistic
students insuring their voice is heard.

Tabitha Anderson
Epping Secondary College
Tabitha Anderson has a strong belief
that students and young people should
be key players in the decisions that aﬀect
them, whether this be within school or
their local community. This belief drove
her participation in a number of youth
leadership groups, including her schools
SRC and the City of Whittlesea’s Youth
Equity Strategy. It was her contribution
to her schools SRC that led to students
becoming a constitutional member of
the School Council.
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Department of Education and Training SRC of the Year Award:
Primary Schools
This award recognises a Junior School Council (JSC) that has created a change identiﬁed by
students through engaging with decision-making processes at school.
WINNER:
Rosanna Primary School

A

primary school in the north east suburbs of Melbourne has won
an award for their innovative student-led actions to increase
student voice in their school and community
The Junior School Council is a body within Rosanna Primary School that is
made up of students from Years 2 to 6, who represent their class and promote
student voice, engagement and empowerment. In addition, they contribute their
views and participate in school decision–making. JSC representatives work as a team
to achieve their goals as well as overseeing the raising of funds for the improvement
of school facilities and donations to charities within the community.
Rosanna Primary School’s Junior School Council (JSC) has been working hard
to create a culture of collaboration and trust between students, teachers and the
wider community, which has led to positive impacts around the school.
They have created strong links with other schools in their area to create
networks for shared ideas, support and advice, created a ‘voice-o-meter’ to measure
student voice in diﬀerent classes and collaborated with staﬀ and parents to put
together a chicken coop to promote bonding within the school.
With the $1,800 prize money, Rosanna Primary School JSC plan to develop a
peer mentoring program to increase the engagement and wellbeing of all students
at the school.

The other ﬁnalists were:
Clifton Springs Primary
School
Clifton Springs Primary School’s SRC
consists of students from Years 3 to 6 who
love their role as student leaders. They
attend School Council meetings, meet
with their own classes, along with their
mentor classes from Years P to 2.
The SRC is committed to improving
student voice in classrooms and to provide
teachers with feedback on their teaching.
Surveys, suggestion boxes, a feedback
station and an app called Plickers have
helped them to achieve this.

Swan Hill Primary School
Swan Hill Junior School Council is a
bunch of 14 dedicated students who
meet once a month to discuss ideas and
develop fundraisers and ways to improve
Swan Hill Primary School.
The SRC also donates money to other
organisations around Swan Hill and writes
letters for businesses that support us or
need our help.
This is the fourth time in the Swan Hill
Junior School Council’s 10 year history
that they have been nominated to the
VicSRC Recognition Awards.
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Connect 227:

Department of Education and Training SRC of the Year Award:
Secondary Schools
This award recognises a Student Representative Council (SRC) that has created a change
identiﬁed by students through engaging with decision-making processes at school.
The other ﬁnalists were:
Bendigo Senior Secondary
ith the overarching theme of ‘Rise up and Shine’ and a strong College

WINNER:
Sacred Heart College Geelong

W

focus on celebrating individual students, Sacred Heart College’s The Bendigo Senior Secondary College
Student Representative Council (SRC) have taken out ﬁrst place in the Student Council is made up of 25
passionate Year 11 and 12 students. The
Award for secondary school SRCs across the state.
Sacred Heart College Geelong is a Catholic, learning faith community in the
Mercy tradition. The SRC is made up of 60 student leaders across all year levels, and
aims to provide unique opportunities for students to participate within the local and
wider community. The 2017 SRC initiatives stem from a central theme of ‘Rise Up and
Shine’.
A SRC representative said: “This year our overarching leadership vision is ‘Rise
Up And Shine’ with the objective of providing opportunities for each student at Sacred
Heart College, Geelong to be able to rise to the occasion and shine in their own individual
ways.”
Sacred Heart College students have been focusing on two major initiatives
over the year: a student-run magazine and a ‘Living Mercy’ curriculum that has been
created by students to explore what ‘mercy’ means to each student.
The SRC have also created targeted committees, providing opportunities for
individuals to contribute to the wider community and try new things. The Health
and Wellbeing Committee oﬀers ways in which students can be active, and the
Contemporary Learning Committee oﬀer ways in which students can intellectually
challenge themselves. All committees have the main goal of bringing students
together to collaborate, challenge and ultimately thrive.
With the $1,800 prize money, the Sacred Heart College SRC will develop a fund
for student grants to access providing further opportunities for student initiatives
to ﬂourish.

Student Council meets on a weekly basis
to work on various projects and activities
that are driven by the school community.
In 2017 some of these included running
the BSSC Anzac ceremony, running tours
for parents on school open day, organising
a BSSC formal, running whole school
assemblies and assisting with transition
programs for Year 10 students.

Forest Hill College
In 2017, Forest Hill College introduced
a new model of student voice and
leadership in which each Homegroup
is represented by an elected MP. These
representatives take their concerns,
issues and ideas to a school Parliament,
where the government and opposition
parties work together to come up with
solutions to make the College a better
place for all students. Students develop
leadership and communication skills, a
deep understanding of Australian politics,
and all students have a clear voice.
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From VicSRC Congress discussion
and debates ... to priority issues
R

un by students, for students, and attended by the Minister for
Education, the VicSRC Congress brings students together from
all across the state to decide on the issues that really matter to
Victorian students.
Over the course of the three days
spent attending Congress, a vast amount
of focus was directed toward the VicSRC’s
future priorities.
The priorities were ﬁrst introduced
on the initial morning of congress.
Students with a strong passion to
implement change in education were
able to pitch ideas directly to the
delegates themselves. These ideas were
narrowed down, until the top 12 most
mutually favoured topics remained. The
students decided which group it was
that they were most passionate about in
terms of prospective change, and it was
from there that the action groups were
created.
As well as interactive workshops and
team building exercises, the most integral
aspect of the camp consistently remained
the action group focuses. These groups
would soon come to determine the
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VicSRC policy agenda for the coming
year, hence the reasoning behind their
importance.
Delegates collectively decided
within their groups what it was they
were exactly trying to advocate by
ﬁrst looking at the current issues
surrounding their selected topic, as
well as thinking about what changes
they could make to potentially ﬁx these
problems. With these key thoughts in
mind, delegates set to work, alongside
their VicSRC Executive leaders, actively
working to create the ﬁnal pitch that
was to be presented on the Open
Morning of Congress.
By the time Open Morning came,
each action group had created a
speech to present their topic, with their
prospective changes and potential
solutions. Each of the twelve groups had
two students present their ﬁnal pitches

and, on behalf of their team, answer any
questions that arose. It was from there
that all students were then able to vote
whether or not they strongly agreed,
agreed, disagreed or strongly disagreed
with their proposal. It was this process
that ultimately left the VicSRC with their
ﬁve future priorities.
Congress was, and will continue to
be, a form of empowerment for students.
It provides ampliﬁcation to the unheard
voices, allowing a platform for young
people to not only discuss change, but
put their ideas into eﬀect. Congress
shows students that they can achieve
more than what age typically says about
one’s capabilities, potentially altering a
child’s entire world view.
The VicSRC works on the Congress
priorities each year, so as to give students
the changes they want implemented,
and show our young people the potential
that their voices innately hold justice to.
The article on the next pages shows
what we have started doing about these
ﬁve topics.
Wren Gillett, VicSRC Executive

Connect 227:

Priority issues 2017-2018

W

ithin the VicSRC Executive, we have three operational teams:
Advocacy & Liaison Team, Events & Communications Team and
Projects Team. The Executive is split up amongst these teams, with each
focusing on diﬀerent areas, but all are united with the common goal of
advocating for change for the priority issues that were determined by
students at Congress.
At Congress 2017, our delegates
determined the following priority issues:
1.

Real World Skills

2.

Student Rights

3.

LGBTIQ+ Equality

4.

Student Mental Health & Wellbeing

5.

Taking Student Voice Seriously

ISSUE
#1 REAL WORLD
SKILLS
Students aren’t
equipped with
practical skills
for life

#2 STUDENT
RIGHTS

The Advocacy & Liaison Team
is implementing these priority issues
into our VicSRC Policy Platform.
Alongside the other teams, we work
to advocate for change in the issues:
raising awareness through social media
(Events & Communications Team) or
creating programs to help spark change
(Projects Team).

PROBLEMS
The deﬁnition of
‘real world skills’
Not all students
have parents/
guardians or
attend schools
that teach them
real world skills

No easy access to
information about
student rights

Students don’t
know their rights
No support
for students to
enforce their
rights
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We wanted to share with you what
we’ve done so far with the priority issues.
During our Executive camp in these
school holidays, we brainstormed on
each issue, creating a ﬂowchart for each
that outlines the issue, the big and small
problems, the asks and the outcome.
But ﬁrst, let’s meet the team behind the
ﬂowcharts (left to right): Mia Sherman,
Aayushi Khillan, Alyssa Lai, Clare Joseph,
Ryan Wijaya, Wren Gillett.
In what follows, you’ll ﬁnd a ﬂowchart
for each priority issue. This is only the
result from our ﬁrst brainstorming session;
these ﬂowcharts are most likely to grow
and expand as we spend more time
working on each issue. They’re a ‘work in
progress’ so don’t panic if they don’t seem
complete!
Over and out.
The Advocacy & Liaison Team
VicSRC Executive

ASKS
What do students
consider real world skills?
How do students
deﬁne these?
Integrate real
world skills into
the curriculum

END GAME
Students have
the skills and
knowledge to
be equipped for
life outside of
school

Bill of Rights for all
Victorian students
Consistent information
about diﬀering rights
for Catholic,
Independent and
Government Schools
Knowledge & awareness
of rights in the
curriculum

Students are
aware of and
supported to
enforce their
rights

Clearer process for
students to access
support in enforcing
their rights
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ISSUE

PROBLEMS

#3 LGBTIQ+
EQUALITY

Attitudes of
parents and
teachers, also
other individuals,
are blocking
existing programs
from ﬂourishing as
well as preventing
new programs
from taking oﬀ

No consistent
education around
LGBTIQ+ equality

#4 STUDENT
MENTAL HEALTH
AND WELLBEING
Students don’t
have consistent
or quality support
networks at school

Students aren’t
aware of existing
mental health
and wellbeing
programs
Existing programs
are neither
on-going nor
comprehensive
There is a stigma
around students
who seek support

#5 TAKING
STUDENT VOICE
SERIOUSLY
No consistent support
network (SRC) for
all students in the
Victorian education
system:
• Some schools do not
have an SRC in place
• SRCs are tokenistic in
some schools
• The way that SRCs
run diﬀers between
Government, Catholic
and Independent
schools, putting
certain students at a
disadvantage
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There is a lack of
consistent education
for SRC support
teachers in managing
and supporting a
school SRC. As a result,
teachers do not know
how to maximise
students’ abilities,
to help advocate
for positive change
through student
empowerment and
use of student voice

No rule enforcing
the necessity for
a SRC in every
Victorian school

ASKS
Parents, teachers and
other individuals who
are currently blocking
the ﬂourishing of
existing programs,
need to be educated
on LGBTIQ+ youth
and equality

Students developing
strong relationships
with their parents and
teachers –> starting the
discussion on mental
health and wellbeing
Educating students on
how to help their peers
–> recognising it earlier
Being aware of the
language we use when
talking about mental
health and wellbeing,
as it already has a
negative connotation
attached to it

Provide an updated version
of Represent! for teachers
speciﬁcally, educating them
in how to eﬀectively manage
and support their SRC;
maximising student abilities,
empowering students, using
school resources to their
beneﬁt but also providing
direction to and
challenging their SRC
Get a list of Victorian schools
that do not currently have a
SRC in place - primary and
secondary
Educate those schools using
Represent! or an updated
model
Check back in with them to
see their progress and help
to overcome any challenges

END GAME
There needs to be
consistent education
on LGBTIQ+ equality
for students, parents
and teachers so that
LGBTIQ+ youth feel
safe and included in
the growing world
around them

All schools
will have a
consistent
support
network for
students and
open discussion
on mental
health, so there
is no stigma
surrounding
mental health

Student voice
needs to have
an active role in
schools, with each
school having
a SRC that is
student-run and
non-tokenistic,
but also that
has a strong
SRC-supporting
teacher, managing,
challenging and
empowering
students to use
their voices to
make an impact on
their education
Connect 227:

VicSRC Ambassadors

R

unning as a trial program in 2017, the VicSRC has recruited 12
more student representatives to stand as VicSRC Ambassadors,
with two members of the VicSRC Executive standing beside them as
Ambassador Liaisons! In a nutshell, our job is to act as the link between
the Executive and the Ambassadors, ensuring that each team knows
what the other is thinking of and working on.
We are two of your student
representatives on the VicSRC Executive
for the 2017-18 term. For those who
don’t know what the VicSRC Executive
is, we are a group of 15 elected student
representatives from all around the state
of Victoria, whose job is to represent
student voice at the state level. We are here
to facilitate student-led action in schools
and their communities, advocate for
positive change in the education system
and provide the necessary resources for
students and teachers, to do so.
Whilst the Executive team is big, the
previous Executive (from 2016-17) felt the
need for a second body of students to
keep us updated on what matters most
to secondary students around Victoria.
Thus, the VicSRC Ambassadors Program
was born.
With a mix of rural, regional and
metropolitan students in this volunteer
team, we can assure you that we’ll be
representing the diverse views and
voices of students across Victoria. You’ll
be introduced to these Ambassadors in
our next article, so keep posted! But for
now, we’d like to share what happened at
our ﬁrst meeting.
On Tuesday the 26th of September,
it was an honour for us as Ambassador
Liaisons, with the VicSRC staﬀ, to
coordinate the ﬁrst ever ‘Ambassador
Liaison Meeting’.
Alongside the

Ambassadors and staﬀ, we were able
to coordinate thorough discussions
which focused on looking over the
RAPs (Resolution Action Pitches) from
Congress 2017. The Ambassadors
combined forces, using their personal
experiences at their schools, to add to
the discussion surrounding the priority
issues, sharing their opinions with us
all, and exploring possible pathways of
changes for each priority issue. Listening
to the conversations amongst the
Ambassadors, it was clear
just how engaged they
were, as they tackled
each of the ﬁve issues.
Their
understanding
of the importance and
power of student voice
in schools demonstrated
their
wealth
of
knowledge.
Once
these
students became fully
informed of their roles

as VicSRC Ambassadors, they were
conﬁdent to take questions arising from
the discussion, back to their schools for a
more diverse range of student voices and
opinions. They were ready to report back
these responses at the next Ambassadors
meeting, for the 2017-18 VicSRC Executive
Team to take on board.
The Ambassadors Program is
running as a trial for the rest of 2017.
The program will be reviewed at the end
of this trial period, with the Executive
voting on whether the program is worth
continuing or not.
We’ll make sure to keep you updated
throughout this new and exciting
journey!
Tiﬀany Yang & Clare Joseph
VicSRC Executive

To sign up to the VicSRC
online e-newsletter ... visit:
www.vicsrc.org.au/joinin/mailinglist

Are you a VicSRC Member School?
Membership discounts
Did you know that you can receive discounted event prices if you have a VicSRC Membership?
If you are not a member school and would like to take advantage of discounted ticket prices to
VicSRC events, simply select ‘VicSRC Membership (Annual School Membership)’ at the start of your
online registration. Or check about membership on-line at:
www.vicsrc.org.au/get-involved/school-membership
Need help? Unsure if you are a member?
Contact Kat Daymond, VicSRC Events Oﬃcer on 03 9267 3744 or events@vicsrc.org.au
October 2017
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Meet some VicSRC Executive
2017-18 Members
Cohen Saunders
Hi I’m Cohen, and I am
passionate about giving every
student in Victoria a say in
how their education pans out.
I’m in Year 10 at Castlemaine
Secondary, and in my spare
time I enjoy taking pics (on
ﬁlm, naturally), playing music
and (eventually) replying to
emails from Nina, Aisha and
Xavier. I’ve seen that everyone
learns in diﬀerent ways and I believe that this should be
better acknowledged in the way that schools operate.
During my term on the Executive, I want to do all that
I can to show people all around Victoria that having more
student representation in education, is the best way to
make school more enjoyable for everyone.

Farewell, Fiona...

A

fter three amazing years as VicSRC Events and
Communications Oﬃcer,
and
then
VicSRC
Communications Oﬃcer, resident wordsmith Fiona
Campbell is ﬂying the coop for 12 months leave. Fi is super
excited to hear the roar of student voices get even louder
in the next year, this time from the other side of the socials.
Adventures await!

VicSRC Communications Oﬃcer

Ryan Wijaya
Hey! My name’s Ryan Wijaya
and I am a Year 11 student
from Nossal High School.
I’m passionate and ready to
amplify your voices and make
a change for the beneﬁt of
Victorian education, raising
up the new generation of
decision makers and worldwide inﬂuencers.
A couple of my other
passions include basketball and music, and I’m sure that all
of our talents can be used in one way or another for more
than we think! I always live by the words, “a single smile can
change a life”, so stay positive and let’s change the world.

Wren Gillett
We all have the capacity to
make a diﬀerence - it’s simply
a matter of deciding what
kind of inﬂuence we want
to have. I’m Wren, a Year
10 student at Upwey High
School with the passion to
shape positive change. Public
speaking and leadership are
two things I hold in very high
regard, and have always been
something I’ve loved.
Being elected as an executive member of the VicSRC
is an unbelievably amazing opportunity! I want to ensure
that our voices are heard and subsequently acted upon, as
education is the key to growth. I’m so excited to work with
the 14 other brilliant minds on the Executive. Together, we
will spark change.
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X

avier Martin joined the VicSRC team in August 2017
as its Communications Oﬃcer, bringing a combination
of student engagement, storytelling and youth work to the
role. With a Bachelors Degree of Media and Communication
with a major in Journalism, Xavier is always looking for a good
story to share (usually through a camera lens). A passion for
giving voice to those who need it, along with a tech savvy
approach to communications drew Xavier to the role.
Xavier is always looking for an opportunity to inspire
others to be their best. Whether it be helping millennials gain
ﬁnancial education, giving amateur musicians a platform to
play live or helping students to succeed, he is a big believer
in setting long term goals and achieving them.
A keen hiker, skate boarder, ﬁlm maker and all round
adventurer, when Xavier’s not nursing a broken bone or torn
ligament you can ﬁnd him at Olympic Park supporting his
beloved Melbourne Storm.
The VicSRC receives funding support from the Victorian
Department of Education and Training
and Catholic Education Melbourne.
It is auspiced by and based at the
Youth Affairs Council of Victoria (YACVic).
It can be reached there on 03 9267 3744 or, for the cost of a
local call from outside Melbourne, on 1300 727 176;
or by email: eo@vicsrc.org.au
Connect 227:

News and Reviews
Student Voice Revolution: The Meaningful Student Involvement Handbook
Author: Adam Fletcher

S

tudent Voice Revolution: The Meaningful
Student Involvement Handbook is the brand
new mastery guide focused on student voice,
student engagement, student/adult partnerships
and more.
Containing tons of details, this book is focused on
engaging all students in every school as partners in every
facet of education for the purpose of strengthening their
commitment to learning, community and democracy. There
are more than 75 examples from the author’s experience and
research throughout education literature.
Never before published tools, new models and useful
tips are featured, along with hundreds of citations, dozens
of current and historical anecdotes and more. This book
also highlights unique approaches, detailed assessment and
critical examinations of school activities, all of which make
this unlike anything else available today. It was written for
educators, students, teachers-in-training, school leaders and
advocates for education reform.
Adam notes: “17 years experience, tons of literature,
and global examples are summarised in my new book.
Clocking in at 374 pages, this is the big one written for
students, educators, school leaders and everyone interested,
invested, or who otherwise needs to know about student
voice, student engagement, student/adult partnerships, and
Meaningful Student Involvement.”
Student Voice Revolution is an optimistic, realistic and
practical wake up call for the future of schools in democratic
society. It is available on Amazon.com and you can learn more
about it at https://soundout.org/student-voice-revolution/
Are you ready for the revolution?

T

he second issue of the International Journal
for Students as Partners has been published at:
https://mulpress.mcmaster.ca/ijsap/issue/view/318
This Journal is relevant to those interested
in Voice and Partnership work within higher
education.
You can contribute articles, reﬂective pieces, case
studies and opinion pieces to the Journal and we
October 2017

encourage these contributions to be co-authored
with students where possible. We’d be interested in
receiving contributions that talk about cross-over
between sectors and/or insights from Voice work in
school contexts.
Please get in touch if you have any ideas on this
at ijsap@mcmaster.ca
Cherie Woolmer
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International Journal of Student Voice
Vol 2 No 1 (2017)

D

ana Mitra, Editor, has announced the launch of the second issue of the International Journal of
Student Voice. The issue is available at https://ijsv.psu.edu/ Contents are:

What can a conception of power do?
Theories and images of power in student
voice work

By: Kaden Litzinger (Delta Program, State College, PA);
Amy Rex (Hardwood Union Middle and High School,
Duxbury, VT); Marc Brasof (Arcadia University, Glenside,
PA)

This article brings together high school students, teachers,
and researchers to think about the issue of power in
student voice work. Each author uses a metaphor or a
theory to explain how they think about power in schools
and in student voice work. The authors, at times, have
diﬀerent ideas about power relations in student voice
work. We argue that the way we think about power has
eﬀects on what we see, feel and do in student voice
work.
By: Eve Mayes (Deakin University, Geelong, Victoria,
Australia); Shukria Bakhshi, Madina Mohammad,
Megan Prior, Lily Flashman and Emily Cowley
(Biddenham International School and Sports College,
Bedford UK); Victoria Wasner (International School of
Zug and Luzern, Switzerland); Alison Cook-Sather (Bryn
Mawr, Philadelphia, USA); Daniel C. Bishop (University of
Lincoln, UK); Susan Groundwater-Smith (University of
Sydney, NSW, Australia); Emily Nelson (Eastern Institute
of Technology, New Zealand); Jane McGregor (ImROC:
Implementing Recovery through Organisational Change,
UK); Krista Carson, (Soham Village College, UK); Rebecca
Webb (University of Sussex, UK); Colleen McLaughlin
(University of Cambridge, UK)

Look Who’s Talking: Eliciting the Voices
of Children from Birth to Seven

“Amplifying Student Voice & Partnership”
Conference from Three Perspectives:
Student, Practitioner, and Academic
The editor of IJSV, Dana Mitra, invited attendees at the
Burlington , Vermont International Seminar: Amplifying
Student Voice & Partnership in July 2016 at to share their
reﬂections on the purpose and experience of the event.
A student, a secondary school principal, and a university
professor share their experiences of deepening their
identities in the student voice community of scholarship
and practice.
We at the journal especially take time to reﬂect on this
meeting, since this journal was founded based on
the conversations that occurred at the succession of
meetings. We built the journal out of a desire to structure
the ﬁeld of student voice—to create opportunities for
ongoing dialogue and to share the latest scholarship in
a format accessible to scholars, practitioners, and young
people.
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Look Who’s Talking: Eliciting the Voices of Children from
Birth to Seven was an international seminar series funded
by the University of Strathclyde, Glasgow, Scotland, that
brought together researchers and practitioners who
work with young children (birth to seven) to give and
support ‘voice’ in respect to diﬀerent aspects of their lived
experience; in other words, to elicit voice.
The intention was to create a space for individuals
working in this relatively underdeveloped ﬁeld to work in
a collaborative process, engaging with associated theory
and practice. The aims of the seminars were:
• to move debate forward;
• to develop guidelines and provocations for practice;
and
• to advance understandings of the aﬀordances and
constraints on the implementation of Article 12 of the
United Nations Convention on the Rights of the Child
(UNCRC) with young children.
By: Kate Wall, Lorna Arnott, and Claire Cassidy (University
of Strathclyde, UK); Mhairi Beaton (Aberdeen University,
UK); Pia Christensen (Leeds University, UK); Sue Dockett
(Charles Sturt University, Australia); Elaine Hall (University
of Northumbria, UK); John I’Anson (University of Stirling,
UK); Mallika Kanyal (Anglia Ruskin University, UK); Gerard
McKernan (Glasgow City Council, UK); Ingrid Pramling
(Gothenburg University, Sweden); Carol Robinson
(Brighton University, UK)
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SAVE THE DATE:
The 3rd International Seminar on Amplifying Student Voice & Partnership
will be held in Burlington, Vermont, USA on June 26-28, 2018.
For more information, contact Helen Beattie at: helen@upforlearning.org

SPARK Movement: AGENDA

S

park Movement is a girl-fueled
organisation working to ignite an
anti-racist gender justice movement. It
has produced a new free online toolbox
for youth activists and adults who support
them - called Agenda. It is available free at:
www.sparkmovement.org/agenda/
Are you looking for resources,
opportunities, tools and inspiration
to challenge injustice and harm and
reimagine what is possible?
Do you want an AGENDA: a plan and
a toolbox for young social change makers
and those who support them?
In this toolbox, we oﬀer 20 diﬀerent
ways you can take action in your schools
and communities. And, for each, we
oﬀer extended examples and additional
information speciﬁc to sexual violence
prevention (just click on the gray circle on
the upper right of each page).
This toolkit expands the creative,
inspiring work of Emma Renold, a scholar
and activist in Wales, who created
the original AGENDA in partnership
with young people and the Welsh
government—something unthinkable in
the US and most other countries around
the world.

We encourage you to combine
Emma’s beautiful and creative activities
with our “Step-by-Step Guide to
Building a Campaign” and these tools,
to demand a better world!

We’re excited to oﬀer young people
everywhere resources, tactics, and
inspiration to create the world they want.
Please share widely!
dana@SPARKmovement.org

Prichard Committee Student
Voice Team Book - Kentucky, USA

H

undreds of interviews, scores of site visits across
Kentucky, and thousands of hours of research,
writing, and revisions later, the Student Voice Team
is beyond pleased to release our ﬁrst book into the
universe. Among many other things, as Dunbar senior
and executive editor, Sahar Mohammadzadeh writes:
“We hope it serves as a reminder that students have
so much to oﬀer in the eﬀorts to improve our schools,
if only we will listen.” See page 16 of this Connect for
more details.
Order your copy now on Amazon at:
www.createspace.com/7386261 #ReadyorNotBook
Rachel Burg Belin
October 2017
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Entrepreneurship
In Schools
Conference

The nature of work is changing.
Youth unemployment and
underemployment are on the rise.
To be competitive, we need to know
how to create value for people.

Start your own business or
grow entrepreneurship in your school
What to expect at EIS17

EIS 17 is not a talk fest. It is not a passive conference.
EIS17 is will feature inspiring stories, performances
and practical workshops that take you through the
entrepreneurial process. EIS17 will challenge and
inspire students and staff to be more creative, take
more risks and achieve more. Most importantly, it will
help you get started!

Thursday,
26 October
8:45am-3:15pm

About the Workshops

The workshops will be split into two streams with
one focusing on starting a business or enterprise
and the on developing and entrepreneurial learning
programs and initiatives in your school.

www.eis17.com.au

Tickets:
$65 per person
Group Bookings:
$60 per person for
groups of 5 or more
$50 per person for
groups of 10 or more

For further information or to
register your interest, contact
Darren Irvine on 03 9850 6333
or email dir@tc.vic.edu.au.

PAC, Templestowe College, 7 Cypress Avenue, Lower Templestowe
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Are you aged 12-18 years, or
do you work with young people aged 12-18?

Youth for Peace Project Award 2017

Psychologists for Peace
(an Australian Psychological Society Interest Group)
is excited to announce the Youth for Peace Project Award 2017
Groups of young people are invited to undertake a project that
builds peace - at school, in families, in communities, or globally.
Go to https://www.psychology.org.au/about/awards/pfp-project/
for further details and for resources to support your project
Awards:
First prize certificate with $1000
One or more Highly Commended certificates with $500 each

Closing date – Monday 30 October 2017
October 2017
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Connect Publications: Order Form
Tax Invoice: ABN: 98 174 663 341
To:
Connect, 12 Brooke Street, Northcote

VIC 3070 Australia

e-mail: r.holdsworth@unimelb.edu.au

Full Catalogue in
Connect #217

Connect On-Line Subscription (all 6 issues annually e-mailed to you FREE):
Simply supply your e-mail address (below or by e-mail) and name and phone number (in case of bounces).
There is no cost; however donations to support Connect’s work are appreciated and acknowledged.

❐

I enclose a donation to support the work of Connect.

or:

❐

I am already a subscriber to Connect.

Connect Publications:
... copies
... copies
... copies
... copies
... copies

normal price

Student Action Teams
Reaching High (with DVD) §
Reaching High (without DVD)
Switched On to Learning (maximum of 10 copies per order)
Democracy Starts Here

Publications available from Connect:
... copies
... copies
... copies
... copies
... copies
... copies

A: Donation to Connect:

Foxﬁre 25 Years
Sometimes a Shining Moment (1 available) §
A Foxﬁre Christmas (1 available) §
Foxﬁre 9 (1 available) §
Students and Work (maximum of 10 copies per order)
SRC Pamphlets Set (2 sets available) §

$30
$30
$20
$6
$6
normal price

$20
$20
$20
$10
$6
$6

$...........

Connect subscriber price

$25*
$25*
$15*
$ 5*
$ 5*

$ .............
$ .............
$ .............
$ .............
$ .............

Connect subscriber price

$10*
$10*
$10*
$ 5*
$ 5*
$ 5*

$ ............
$ ............
$ ............
$ ............
$ ............
$ ............

(§ check availability before ordering; * discounted rate for subscribers to Connect)

B: Total for publications:

$...........

NOTE: all amounts include postage/packaging within Australia (GST not applicable - input taxed)

(Postage:

$...........)

Outside Australia add $5 per copy of publications

Payment and Mailing:
I enclose a cheque /money-order/oﬃcial order for:

A + B: Total Payment:

$ ..........

(make cheques payable to Connect; payment in Australian dollars please; contact Connect by e-mail to make arrangement to pay by EFT on invoice)

Mailing details: send to:
Name (attention):
Organisation (school etc):
Mailing Address:
(Town/Suburb:)
(State & Postcode:)

Country:
E-mail (free subscription):
Phone number:
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Clearinghouse
Contribute to Connect
Anyone may submit an original article to be considered for publication in Connect provided he or she owns
the copyright to the work being submitted or is authorised by the copyright owner or owners to submit
the article. Authors are the initial owners of the copyrights to their works, but by successfully submitting the
article to Connect, transfer such ownership of the published article to Connect on the understanding that
any royalties or other income from that article will be used to maintain publication of Connect.

ASPRINworld:

the Connect website!
www.asprinworld.com/connect
Connect has a website at ASPRINworld. The Connect
section of the website is slowly growing, with information about
subscribing, index of recent back issue contents (hyperlinked
to PDFs) and summaries of and order information for Student
Councils and Beyond, Student Action Teams, Reaching High
and Switched On to Learning.

Connect is also archived
and available electronically:

research.acer.edu.au/connect
All issues of Connect are archived through the ACER
Research Repository: ACEReSearch. Connect issues
from #1 to the current issue are available for free download,
and recent issues can be searched by key terms. See the
ASPRINworld site for index details of recent issues, then link
to and download the whole issue you are interested in.

www.informit.com.au

In addition, current and recent issues of Connect are now
available on-line to libraries and others who subscribe to
RMIT’s Informit site – a site that contains databases of
many Australian publications. You can access whole issues
of Connect as well as individual articles. Costs apply, either
by a library subscription to Informit’s databases, or through
individual payments per view for articles.
Articles from Connect are also
discoverable through EBSCOhost
research databases.

www.asprinworld.com/connect
&

research.acer.edu.au/connect
October 2017

Local and International
Publications Received
Connect receives many publications directly or indirectly relevant
to youth and student participation. We can’t lend or sell these,
but if you want to look at or use them, contact us and we’ll work
something out.

Australian:
Crinkling (www.crinklingnews.com.au) Issue 53; June 2017
Empowering Student Voice (Doug Sandiford, Student Wellbeing,
Catholic Education Melbourne, East Melbourne, Vic) in Director’s
eNews Vol 7, Number 15; September 2017
Five propositions for genuine students as partners practice (Kelly
E Matthews, University of Queensland) in International Journal
for Students as Partners Vol 1, Issue 2; October 2017
[rd] Research Developments (ACER, Camberwell, Vic) October, 2017
Student Voice Audit (Department for Education and Child Development, Adelaide, SA) TfEL PILOT: Student voice Partnership
Improvement Tool, 2016
The Kaleidoscope (Brunswick South Primary School, Vic) No. 1, 2017
VicSRC Recognition Awards 2017 Program (VicSRC, Melbourne, Vic)
October, 2017

International:
Assessment: crisis and resistance - Editorial ( Terry Wrigley,
Northumbria University, UK) Forum Vol 59 No 2; 2017
The Student Volunteer Army: a ‘repeat emergent’ emergency
response organisation (Sally Carlton and Colleen E Mills,
University of Canterbury, NZ) Disasters: Overseas Development
Institute, 2017
UP for Learning (Burlington, Vermont, USA) Newsletter and Report of
the ‘Amplifying Student Voice & Partnership’ seminar, August 2017

Donate to support Connect

&

Connect now has no income except donations and
sales of literature (previous page). By supporting
Connect with donations, you keep us going. Even
though we are now solely on-line, there are still
costs associated with publication. To make a
donation to the work of Connect, use the form in
this issue or contact us for bank account details in
order to make an electronic transfer of funds.
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For almost 38 years ...
www.asprinworld.com/connect
1979-2017 ...
www.asprinworld.com/connect
For almost 38 years ...
www.asprinworld.com/connect
1979-2017 ...
www.asprinworld.com/connect

Connect On-Line!

A

ll issues of Connect from 1979 to the present (that’s now
nearly 38 years!) are freely available on-line! Thanks to
the Australian Council for Educational Research (ACER), all
the issues of Connect have been scanned or up-loaded into
the ACER’s Research Repository: ACEReSearch.

Free subscription
and materials
Catalogue:
see page 46

You can ﬁnd these issues of Connect at:

http://research.acer.edu.au/connect
The left-hand menu provides a pull-down menu for you to select the
issue number > browse; the front cover of the issue is displayed, and you
can simply click on the link in the main body of the page to download a
PDF of the issue. Recent issues are also searchable by key words.
Connect has a commitment to the sharing of ideas, stories, approaches
and resources about active student participation. We are totally
supported by donations - see page 47!

Let us know
There may be some gaps or improvements necessary. As you use this
resource, let us know what you ﬁnd. (If an issue of Connect seems to be
missing, check the issues either side, as double issues show up only as one
issue number.) If you have any ideas for improving this resource, please
let us know.

Most importantly, please USE this resource.

All copies of Connect are
available on-line ... for free!

http://research.acer.edu.au/connect
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